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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Our Vision:

Our Values:

Our Mission:

“Inspiring our students to succeed and make a difference”
“We are leaders in providing quality learning experiences in our small school communities”

“Caring, Fairness, Empathy, Responsibility, Honesty, Resilience, Respect, Perseverance and Innovation”

Our Motto: “Small schools make a difference”

Videoconference Site Locations
Superior-Greenstone District School Board(SGDSB) 12 Hemlo Drive, Marathon, ON
Manitouwadge High School .. 200 Manitou Road W., Manitouwadge, ON
Lake Superior High School ............... . Hudson Drive, Terrace Bay, ON
Nipigon-Red Rock District High School ....... 20 Frost Street, Red Rock, ON
Geraldton Composite High School .............. 500 Second Street West, Geraldton, ON

Reqular Board Meeting 2018/07

AGENDA

Monday, June 25, 2018 — 6:30 p.m.

Designated Site: Marathon Board Office, 12 Hemlo Drive, Marathon, ON

Board Chair: Pinky McRae Director: David Tamblyn
VC Sites: Board Office / LSHS / MNHS / SGDSBLC Recorder: G. Christianson
PART I: Regular Board Meeting Section (A): — (open to public): 6:30 p.m.
PART II: Committee of the Whole Board Section (B) In-Camera: — (closed to public) TBA

1.0 Roll Call

Trustees

Attendance: On-site (OS); Teleconference (TC); Videoconference (VC); Absent (A); Regrets (R)

oS TC VvC A R (O] TC vC A R

Furoy, Logan (Student)

Mclintyre, Margaret

Melissa Lanovaz

McRae, Pauline (Pinky)

Groulx, Michael

Pelletier, Allison

MacGregor, Aaron

Sabourin, Stanley

Mannisto, Mark

Vallance, Greg

Board Administrators

Attendance: On-site (OS); Teleconference (TC); Videoconference (VC); Absent (A); Regrets (R)
oS TC VvC A R

Tamblyn, David: Director of Education

Tsubouchi, Cathy: Superintendent of Business

Morden Cormier: Nicole: Superintendent of Education

Charles Bishop: Superintendent of Education

Williams, Dianne: Manager of Accounting Services

Paris, Marc: Manager of Plant Services/Transportation

Demers, Linda: Coordinator of Business Services

Lucas, Jay: Coordinator of Information Technology Services

Christianson, GerriLynn: Administrative Assistant to Director

Superior-Greenstone DSB
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PART I. Regular Board Meeting

Section (A): — (open to public): 6:30 p.m.

2.0 Reqgular Meeting Call to Order
v’ That the Superior-Greenstone DSB
Regular Board Meeting on Monday,
June 25, 2018 be called to
order at p.m.
3.0 Approval of Agenda
v/ That, the agenda for the Superior-Greenstone DSB
2018/07 Regular Board Meeting, June 25, 2018
be accepted and approved.
4.0 Disclosures of Interest re: Open Session
5.0 Minutes: Board Meetings and Board Committee Meetings
5.1 Board Meetings
v/ That, the minutes of the following Board meeting be adopted:
1. Regular Board Meeting 2018/06: May 28, 2018 (To follow under separate cover)
2. Special Board Meeting 2018/03: June 11, 2018 (Attached)
5.2 Board Policy Review Committee: June 5, 2018 (Attached)
v/ That, the Board accepts the recommendations outlined
in the Board Policy Review Committee minutes of
June 5, 2018 and approves as reviewed:
e P-530 Administration of First Aid (Attached)
e P-901 Blood Borne Pathogens (HIV/AIDS/Hepatitis B & C) (Attached)
e P-602.1 Student Acceptable Use of Technology (Attached)
e P-602.2 Employee Acceptable Use of Technology (Attached)
e P-608 Computer Network Security (Attached)
to be posted to the Board website with an implementation date
of June 26, 2018, and all of which shall supersede any previous policies.
6.0 Business Arising Out of the Minutes
7.0 Delegations and/or Presentations
7.1 Excellence in Education: Nipigon-Red Rock District High School (Power Point Presentation
Presentation Entitled: Grad / Student Support Coach - Principal, E. Cotton and S. Park)
Superior-Greenstone DSB 20f6 Regular Board Agenda June 25, 2018



8.0 Reports and Matters for Decision

8.1 Board Committee Reports: (Statutory / Standing / Ad Hoc)

8.1.1
8.1.2
8.1.3
8.14
8.1.5
8.1.6

Board Audit Committee

Board Policy Review Committee

Native Education Advisory Committee
Occupational Health & Safety Committee
Parental Involvement Committee

Special Education Advisory Committee

8.2 Superior-Greenstone DSB Special Education Plan 2018

v'That, the Superior-Greenstone DSB accepts the
June 12, 2018 recommendation from SEAC to post
the Special Education Plan 2018, effective July 31, 2018.

i : i :

f the Di f Educati

10.1 Report No. 32:
Director’'s Monthly Report- June 2018

10.2 Superior-Greenstone DSB Strategic Planning

v  That, the Superior-Greenstone DSB, having received the

2018-2023 Strategic Plan, approves the Strategic Plan
for implementation in September 2018.

12.0 New Business

12.1 Board Chair

12.2 Trustee Associations and Other Boards

12.2.1
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(M. Mannisto/ C. Tsubouchi)
(M. Mclintyre/ D. Tamblyn)
(S. Sabourin/ D. Tamblyn)

(M. Groulx/ M. Paris)
(N. Morden Cormier)
(D. Tamblyn)

(Attached)

Superintendent of Business: C. Tsubouchi
Business /Negotiations Chair: Michael Groulx

Director of Education: David Tamblyn

(Attached — D. Tamblyn)

(Attached — D. Tamblyn)

Superintendent of Education: N. Morden Cormier

Superintendent of Education: C. Bishop
Education Chair: Margaret MclIntyre

Board Chair: P. McRae

Trustee Appointments for OPSBA Director/Voting Delegate

v That, the Superior-Greenstone DSB appoint Trustee

to serve as its Director and Voting Delegate to

OPSBA effective for the period of June 25, 2018 to

November 30, 2018.

Superior-Greenstone DSB 30f6

Regular Board Agenda June 25, 2018
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12.2.2 Trustee Appointment for OPSBA Alternate Director/Alternate Voting Delegate

v  That, the Superior-Greenstone DSB appoint Trustee

to serve as its Alternate Director and Alternate
Voting Delegate to OPSBA for the period of June 25, 2018 to
November 30, 2018.

12.3 Future Board Meeting Agenda Items

13.0 Notice of Motion

14.0 __ Observer Comments (Members of the public limited to 2-minute address)
PART Il: Committee of the Whole Board Section (B) In-Camera: — (closed to public) TBA.
15.0 Committee of the Whole Board (In-Camera Closed) (Attached)

15.1 Agenda: Committee of the Whole Board — Closed

v/ That the Superior-Greenstone DSB go into a
Committee of the Whole Board Section B (Closed Session)
at p.m. and that this portion be closed to the public.

15.2 Rise and Report from Closed Session

v/ That the Superior-Greenstone DSB rise and report
from the Committee of the Whole Board Section B (Closed Session)
at p.m. and that this portion be open to the public.

16.0 Report of the Committee of the Whole Closed Section B

16.1 v’ That the Superior-Greenstone DSB Committee of
the Whole, In-Camera Section B (Closed) Reports be adopted
including the confidential minutes from the meeting held as:
1. Regular Board 2018/06: May 28, 2018 (To Follow Under Separate Cover)
2. Special Board 2018/03: June 11, 2018 (Attached)

16.2  Other Recommendations from Committee of the Whole Closed Session
(This section may be used as required coming out of closed session)

v’ That, the Superior-Greenstone DSB adopt the following
recommendations as related to the confidential reports,
which include:

e  (list motions here which may apply)

Superior-Greenstone DSB 40f6 Regular Board Agenda June 25, 2018
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17.0 Adjournment

v’ That the Superior-Greenstone DSB 2018/07
Regular Board Meeting, Monday, June 25, 2018
adjourn at , p-m.

2018 - Board Meetings

Designate Site: Marathon Board Meeting Room / Time 6:30 p.m.

Monday, June 25, 2018 Monday, August 20, 2018
*Designate Site: Board Office Monday, July 16, 2018
Monday, September 24, 2018 Monday, October 22, 2018 Monday, November 19, 2018
*Designate Site: LSHS

Monday, December 3, 2018 (1:00 p.m.)

Superior-Greenstone DSB 50f 6 Regular Board Agenda June 25, 2018
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Reqular Board Meeting 2018/07
Committee of the Whole Board: Closed Session.

Monday, June 25, 2018

Designated Site: Marathon Board Office, 12 Hemlo Drive, Marathon, ON

AGENDA
Board Chair: Pinky McRae Director: David Tamblyn
VC Sites: Board Office / LSHS / MNHS / SGDSBLC Recorder: G. Christianson
| PART Il Committee of Whole Board — Closed Section (B): In-Camera TBD. |

1.0 Disclosure of Interest: re Closed Session (P. McRae)
2.0 Approve Agenda: Committee of the Whole In-Camera (Closed) (P. McRae)
3.0 In-Camera (closed) Meeting Minutes

1. Regular Board Meeting 2018-06: May 28, 2018 (To follow under separate cover)

2. Special Board Meeting 2018-03: June 11, 2018 (Attached)
4.0 Personnel Iltem A (P. McRae)

Superior-Greenstone DSB 6 of 6 Regular Board Agenda June 25, 2018
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

5‘ L Our Mission:  “Inspiring our students to succeed and make a difference”
Our Vision: “We are leaders in providing quality learning experiences in our small school communities”
> i Our Values: “Caring, Fairness, Empathy, Responsibility, Honesty, Resilience, Respect, Perseverance and Innovation”
" Our Motto: “Small schools make a ditference”
S
Videoconference Site Locations
Superior-Greenstone District School Board(SGDSB) 12 Hemlo Drive, Marathon, ON
Manitouwadge High School .............ccccceueeee ..200 Manitou Road W., Manitouwadge, ON

Lake Superior

SGDSB Learning Centre............ ..46 Salls Street, Red Rock, ON
Geraldton Composite High Schol

High School . ..Hudson Drive, Terrace Bay, ON

500 Second Street West, Geraldton, ON

Special Board Meeting 2018/03

MINUTES

Monday, June 11, 2018 — 6:30 p.m.

Designated Site: Marathon Board Office, 12 Hemlo Drive, Marathon, ON

Board Chair: Pinky McRae Director: David Tamblyn
VC Sites: GCHS/LSHS/MNHS / SGDSBLC Recorder: G. Christianson
PART I: Special Board Meeting Section (A): — (open to public): 6:30 p.m.

1.0 Roll Call

Attendance: On-site (OS); Teleconference (TC); Videoconference (VC); Absent (A); Regrets (R)

Trustees

oS TC vC A R oS TC vC A R
Furoy, Logan (Student) X Mclintyre, Margaret
Melissa Lanovaz X McRae, Pauline (Pinky)
Groulx, Michael X Pelletier, Allison X
MacGregor, Aaron X Sabourin, Stanley X
Mannisto, Mark x | Vallance, Greg X

Attendance: On-site (OS); Teleconference (TC); Videoconference (VC); Absent (A); Regrets (R)

’

Board Administrators
oS TC vC A R
Tamblyn, David: Director of Education X
Tsubouchi, Cathy: Superintendent of Business
Morden-Cormier: Nicole: Superintendent of Education X
Charles Bishop: Assistant to the Director X
Williams, Dianne: Manager of Accounting Services X
Paris, Marc: Manager of Plant Services/Transportation X
Demers, Linda: Coordinator of Business Services X

Lucas, Jay: Coordinator of Information Technology Services

Christianson, GerriLynn: Administrative Assistant to Director
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| PART I: Special Board Meeting Section (A) - (open to public) 6:30 p.m.

2.0 Special Board Meeting Call to Order

86/18

Moved by: Trustee G. Vallance Second: Trustee M. Mcintyre

v That, the Superior-Greenstone DSB Special Board Meeting on Monday, June 11, 2018 be
called to order at 6:37 p.m.

Carried

3.0 Approval of Agenda
87/18
Moved by: Trustee G. Vallance Second: Trustee M. Mcintyre
v’ That, the agenda for the Superior-Greenstone DSB 03-2018 Special Board Meeting,
June 11, 2018 be accepted and approved.

Carried
4.0 Disclosures of Interest re: Open Session
There was no disclosures offered at this time.

5.0 Reports from the Director of Education Director of Education: D. Tamblyn

5.1 Special Board Report No.30: Educational Assistant Staffing 2018-2019
Special Education Lead Will Goodman provided a detailed review of the report. He discussed the
Special Education statistics and the staffing needs across the district. He noted that currently
27% of the student population accesses special education support. It is recommended that for
2018-2019, 40.0 EAs be funded through Board and Special Education Funding and an additional
6.0 Educational Assistants be funded through First Nation Service Agreements for a total of 46
Educational Assistants.

88/18
Moved by: Trustee G. Vallance Second: Trustee M. Lanovaz
v That, the Superior-Greenstone DSB having received Special Board Report No. 30:
Educational Assistant Staffing 2018-2019, approves the Educational Assistant Staffing as
presented.

Carried

5.2 Special Board Report No. 31: Tender for NRHS Replacement of Air Handling Units,
Crawlspace Ventilation & Metal Hollow Window
Manager of Plant Services Marc Paris provided a detailed review of the report and tender
process. He noted that a tender for the AHU, crawlspace ventilation and window replacement
was advertised on MERX (Electronic tendering system for government contracts) and three (3)
bids were received. The lowest tender bid, which met all the requirements of the specification
was submitted by Rugged Air Industries Limited in the amount of $ 713,000.00 before HST. In
accordance with purchasing policy 303, Board of Trustees approval is required when purchase
limits are over $500,000.00. Funding of the project is supported by the Ministry capital funding
allocation through the School Condition Improvement (SCI) grants.

89/18

Moved by: Trustee G. Vallance Second: Trustee M. Mcintyre

v That, the Superior-Greenstone DSB having received Report No.: 31 Tender for NRHS
Replacement of Air Handling Units (AHU), Crawlspace Ventilation & Metal Hollow Window,
awards Rugged Air Industries Limited the project in the amount of seven hundred and thirteen
thousand, ($ 713,000.00) HST extra, and that it be funded from capital grants.

Carried
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| PART II: Committee of the Whole Board Section (B) In-Camera: — (closed to public) 6:50 p.m.

6.0 Committee of the Whole Board (in-Camera Closed)
6.1 Agenda: Committee of the Whole Board — Closed

90/18

Moved by: Trustee G. Vallance Second: Trustee M. Mcintyre

v That, the Superior-Greenstone DSB go into a Committee of the Whole Board Section B
(Closed Session) at 6:50 p.m. and that this portion be closed to the public.

Carried

6.2 Rise and Report from Closed Session

91/18

Moved by: Trustee G. Vallance Second: Trustee A. Pelletier

v’ That, the Superior-Greenstone DSB rise and report from the Committee of the Whole Board
Section B (Closed Session) at 6:54 p.m. and that this portion be open to the public.

Carried

7.0 Report of the Commiittee of the Whole Closed Section B

71 Recommendations from Committee of the Whole Closed Session
92/18
Moved by: Trustee M. Mcintyre Second: Trustee A. Pelletier

v  That, Charles Bishop, Assistant to the Director, is appointed Superintendent of Education
effective June 11, 2018, pending Ministry approval.

Carried
8.0 Adjournment
8.1 93/18
Moved by: Trustee G. Vallance Second: Trustee M. Mcintyre
v That, the Superior-Greenstone DSB Special Board Meeting 03-2018 on Monday,
June 11, 2018 adjourn at 6:55, p.m.
Carried

2018 - Board Meetings

Designate Site: Marathon Board Meeting Room / Time 6:30 p.m.

Monday, June 25, 2018
“Designate Site: SGDSBLC Monday, July 16, 2018
Monday, September 24, 2018 Monday, October 22, 2018 Monday, November 19, 2018
*Designate Site: LSHS
Monday, December 3, 2018 (1:00 p.m.)

Monday, August 20, 2018
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Special Board Meeting 03-2018

Committee of the Whole Board: Closed Session.

Monday, June 11, 2018

Designated Site: Superior-Greenstone DSB Meeting Room 12, Hemlo Drive, Marathon, ON

TOPICS
Board Chair: P. McRae Director: David Tamblyn
VC Sites: GCHS / LSHS / MNHS / SGDSBLC Recorder: G. Christianson
| PART II: Committee of Whole Board — Closed Section (B): In-Camera 6:50 p.m.
1.0 Disclosure of Interest: re Closed Session

2.0 Approve of Agenda: Committee of the Whole In-Camera (Closed)

3.0 Personnel Iltem A
Special Board Meeting 2018-03
Monday, June 11, 2018
MINUTES
APPROVED THIS DAY OF , 2018

SECRETARY

CHAIR
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Board Policy Review Committee
Teleconference Meeting — Marathon, ON

Tuesday, June 5, 2018 @ 6:30 p.m.

MINUTES

Attendance Mode:  On-site (OS); Teleconference (TC); Videoconference (VC); Absent (A);
Members Regrets (R)

oS [TC |VC |A R oS |TC |(vC |A |R
Aaron MacGregor X Michael Groulx X
Allison Pelletier X Greg Vallance (Alternate) X
Margaret Mclintyre X *Stanley Sabourin (Aiternate) X
Mannisto, Mark X McRae, Pinky (Ex-Officio) X
Administration Resource Members OS|TC | VC|A |R
David Tamblyn: Director of Education X
Cathy Tsubouchi: Superintendent of Business X
Charles Bishop: Assistant to the Director
Nicole Morden-Cormier: Superintendent of Education
Marc Paris, Manager of Plant Services
Annick Brewster. Principal MNHS X
Jay Lucas, Coordinator of Information Technology X
GerriLynn Christianson: Recorder X

1.0 Review and Approval of Minutes: February 6, 2018

2.0

Moved: A. Pelletier Second: A. MacGregor
That, the Board Policy Review Committee minutes of February 6, 2018 be approved.
Carried

Business Arising from Minutes: February 6, 2018

Stakeholder Reviews
The following policies were posted for stakeholder review for the period February 7 through April
9, 2018. No stakeholder feedback was received on the policies noted below.

P-530 Administration of First Aid

P-901  Blood Borne Pathogens (HIV/AIDS/Hepatitis B & C)
P-602.1 Student Acceptable Use of Technology

P-602.2 Employee Acceptable Use of Technology

P-608 Computer Network Security

The incorrect copy of Policy 602.2 was attached to the agenda. The correct version of the policy
does not include the appendix B.

Action: Submit P-530, P-901, P-602.1, and P-602.2 for Board approval on June 25, 2018.



http://www.sgdsb.on.ca/upload/documents/901---blood-borne-pathogens-hiv-aids-hepatitis-b--c-sep-18-12.pdf

3.0

4.0

5.0

6.0

7.0
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Reviews: New/EXxisting Policies

P-506 Drug Education

P-509 Fundraising

P-537  Growing Success — Cheating or Plagiarism

P-545  Supporting Students with Prevalent Medical Conditions in Schools
P-217  Trustee Expenses

P-706 Health and Safety

The above policies were presented to the Board Policy Review Committee. Policy 506 was
reviewed at length. SGDSB is progressive in many other school boards have not yet developed a
policy regarding drug education. The Committee accepted the policy as presented. The
committee requested to review the policy regarding smoking at the next meeting. Policy 509
Fundraising, was reviewed and determined that further revisions where required ad therefore
would be brought back to the next meeting. Policy 706 Health and Safety is deferred until the
next meeting. The policy pertaining to Trustee remuneration was discussed. Admin will review
and determine if a special BPRC meeting is required in order to allow enough time for review of
this policy.

Action: Submit P-506, P-537, P-217 and P-545 for stakeholder review on June 6, 2018. Defer
P-509, P705 to the September 4, 2018 BPRC meeting.

List All Policies to be Referred for Stakeholder Review as of June 6, 2018

P-506 Drug Education

P-537  Growing Success — Cheating or Plagiarism

P-545  Supporting Students with Prevalent Medical Conditions in Schools
PP-217  Trustee Expenses

List All Policies to Refer to Board for Approval on June 25, 2018

P-530 Administration of First Aid

P-901  Blood Borne Pathogens (HIV/AIDS/Hepatitis B & C)
P-602.1 Student Acceptable Use of Technology

P-602.2 Employee Acceptable Use of Technology

P-608 Computer Network Security

2018 Meeting Schedule

September 4 at 6:30 pm
October 2
November 6

Adjournment

Moved: A. Pelletier Second: M. Groulx
That, the Board Policy Review Committee Meeting of June 5, 2018 adjourn at 7:05 p.m.
Carried


http://www.sgdsb.on.ca/upload/documents/901---blood-borne-pathogens-hiv-aids-hepatitis-b--c-sep-18-12.pdf
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section SCHOOLS AND STUDENTS
Policy Name ADMINISTRATION OF FIRST AID 530
Board Approved Reviewed: Review By: December 2023

September 18, 2012

December 2017
December 4, 2007 September 4, 2012

POLICY

To ensure that any person on Campus, or on a school field trip, who is in need of Emergency
First Aid Treatment will receive such treatment promptly and efficiently, preferably by a qualified
person.

To ensure that schools operated by Superior-Greenstone District School Board supply and
maintain First Aid Kits/Stations and has workers who are qualified and trained in First Aid
procedures in the school at all times, as required under the Workplace Safety and Insurance
Board (WSIB) Regulation 1101 First Aid Regulations.

In this policy “First Aid” means treatment provided by a trained staff member in response to an
incident.

PROCEDURE

1.1 For illnesses or accidents during school or work hours, the Principal or designate will
ensure that first aid is administered as may be required.

1.2 If a student is involved, the parents or guardians of the student will be notified as soon
as possible. If a staff person is involved, the next of kin, if known, or other family member
will be informed.

1.3  All staff accidents will be reported immediately to the School Principal or designate.

1.4 Schools will comply with WSIB Regulation 1101 with respect to First Aid Kits/Stations
requirements.

References

Policy 524 — Sabrina’s Law Anaphylaxis

Anaphylaxis Procedures Handbook

School Emergency Procedures Plan

Medical Preparedness and First Aid Procedural Guideline

School Field Trips — Medical Preparedness and First Aid Procedural Guideline
Policy and Management Guideline 505 — Field Trips and Excursions

Policy and Management Guideline 541 — Concussion

Policy 542 — Ryan’s Law: Ensuring Asthma Friendly Schools
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section MISCELLANEOUS
Policy Name Blood-Borne Pathogens (HIV/AIDS/Hepatitis B & C) 901
Board Approved: Reviewed: . .
September 18, 2012 September 4, 2012 Review By: becember 2023
March 12, 1999 June 19, 2007
POLICY

The Superior-Greenstone District School Board will endeavour to respond to individuals
suffering from blood-borne pathogens in a kind, caring and compassionate manner.

DEFINITIONS

“blood-borne pathogens” - blood carrying virus/micro-organisms causing iliness via blood,
semen, vaginal secretions and saliva (i.e. HIV/AIDS, Hepatitis B and Hepatitis C).

ACRONYMS

HIV — Human Immunodeficiency Virus

AIDS — Acquired Immunodeficiency Syndrome
HBYV — Hepatitis B

HBC — Hepatitis C

SYSTEM EXPECTATIONS

1. Ensure confidentiality to any student or staff member that may be affected by blood-
borne pathogens in cooperation with the Ministry of Health and Long Term Care
(MOHLTC) and the local Medical Officer of Health.

This information must not be disclosed by the Board or by a Board employee to any
other person without the prior written consent of the affected person or parent, except
where disclosure is otherwise required or authorized by law.

2. Ensure the compliance of the following:

Municipal Freedom of Information and Protection of Privacy Act;
The Health Protection and Promotion Act, The Ministry of Health;
Occupational Health & Safety Act, The Ministry of Education;
Policy/Program Memorandum No. 96, The Ministry of Health

3. Encourage an attitude of compassionate understanding within the school community that
recognizes that persons who may be affected by any of the blood-borne pathogen
diseases are entitled to full protection of the guarantees of equal treatment in respect of
employment, housing, contracts and the provision of goods, services and facilities as set
out in Part | of the Human Rights Code.
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RESOURCES

For additional resources such as universal precautions, proper hand washing techniques, and
other related information regarding blood-borne pathogens please visit some of the following
websites:

Centres for Disease Control and Prevention www.cdc.gov
Thunder Bay District Health Unit www.tbdhu.com
Canadian Liver Foundation www.liver.ca

HIV/AIDS http://www.canadian-health-network.ca



http://www.cdc.gov/
http://www.tbdhu.com/
http://www.liver.ca/
http://www.canadian-health-network.ca/
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section PROGRAM
Policy Name STUDENTS’ AC')CI'EPTABL.E USE OF TECHNOLOGY 602.1
Management Guideline Applies
Board Approved: ; .
May 23, 2012 Reviewed: May 1, 2012 Review by. Dgecemb! er 2209337
April 28, 2003
POLICY

It is the policy of the Superior-Greenstone District School Board to ensure that the Internet and
Information Technology are used to support learning in a manner that is consistent with the
Board mission statement, vision statement, and education goals. The Superior-Greenstone
District School Board (the “Board”) is committed to establishing guidelines and expectations
regarding the ethical and responsible use of the Internet and Information Technology

DEFINITIONS

“information technology” refers to all forms of technology used to create, store, exchange,
and use information in its various forms (data, audio, still images, motion pictures, multimedia
presentations, and other forms, including those not yet conceived).

“internet” means an electronic communications system connecting computers all over the
world through which individual subscribers can interact and share information.

“unlawful activity” see Appendix A

GUIDELINES

1.0 Teachers shall provide students with instruction on the appropriate use of the internet
and the protocols for the use of electronic mail. If other electronic communications
methods are to be used, they shall be accompanied by instruction on appropriate use
and associated risks. Teachers shall advise students that the Board will, from time to
time and without prior notice to the student, access and/or monitor the Board’s Electronic
Information Systems.

2.0 Teachers shall ensure that students accessing the internet do so as part of an
instructional plan.

3.0 The Board reserves the right to monitor the Board’s electronic information systems. The
Board may access and/or monitor these systems at any time without prior notice.

4.0 Failure to comply with the Student Acceptable Use of Technology Agreement may result
in the loss of computer/network privileges, financial compensation to the Board,
pursuance of criminal charges, and/or other disciplinary action consistent with the
School Code of Behaviour, Board Code of Conduct, Board Policy, and/or the Education
Act.

5.0 The Board shall use technology to further educational goals and infuse technology into
the classroom.
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APPENDICES

Appendix A:  Unlawful Activity

References:

Policy 520 Safe Schools Code of Conduct

Policy 520 Safe Schools Code of Conduct/Police & School Protocol Management Guideline
Policy 535 Progressive Discipline and School Safety

Policy 535 Progressive Discipline and School Safety Management Guideline

Policy 607, Electronic Communications System

Policy 608, Computer Network Security

The Education Act

The Libel and Slander Act, RSO 1990, Chapter L.12.

The Municipal Freedom of Information and Protection of Privacy Act
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Appendix A

Unlawful Activity |

For the purpose of this policy, “unlawful activity” is interpreted broadly and includes any
criminal activity or other illegal activity.

The following are examples of “unlawful activity” for the purpose of the policy:

Child Pornography

Possessing, downloading or distributing any child pornography.

Intellectual Property

Infringing on another person’s copyright, trademark, trade
secret of any other property without lawful permission.

Other Criminal Activity

Using electronic transmission as a means to commit criminal
activity (examples include but are not limited to fraud, extortion,
sale and/or purchase of restricted goods)

Defamatory Libel

A matter published without lawful justification or excuse, that is
likely to injure the reputation of any person by exposing that
person to hatred, contempt or ridicule, or that is designed to
insult the person.

The Libel and Slander Act, RSO 1990, Chapter L.12.

Disclosing or
Gathering Personal
Information

Disclosing personal information in a manner inconsistent with
the Municipal Freedom of Information and Protection of Privacy
Act.

Hacking and Other
Crimes Related
to Computer System

Examples include (but are not limited to):

gaining unauthorized access to a computer system

e trying to defeat the security features of network
connected devices

e use of software and/or hardware designed to intercept,
capture and/or decrypt passwords
intentionally spreading a computer virus

e destroying or encrypting data without authorization and
with the intent of making it inaccessible to others with a
lawful need to access it.

¢ interfering with other’s lawful use of data and
technology

Harassment

Sending electronic messages, without lawful authority, that
causes people to fear for their safety or the safety of anyone
known to them.

Hate Propaganda

Communicating messages that promote or incite hatred
against an identifiable group that is likely to lead to a breach of
the peace.

Interception of Private
Communications or
Electronic Mail (in transit)

Unlawfully intercepting someone’s private communications or
unlawfully intercepting someone’s electronic mail.
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Obscenity

Distributing, publishing or possessing for the purpose of
distributing or publicly displaying any obscene material.
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section PROGRAM
Board Approved: ey 333072 Reviewed: May 1, 2012 Review by: December 2023
POLICY

It is the policy of the Superior-Greenstone District School Board to provide authorized
employees and service providers with access to the Board’s Information Technology systems,
including its electronic mail, internet, and voice mail systems when deemed appropriate for
educational use. The Superior-Greenstone District School Board is committed to ensuring that
Information Technology is used for proper work-related purposes and in a manner that is not
detrimental or harmful to the interests of others or that compromise the confidentiality or
proprietary nature of information belonging to the Board. Employees will work in an ethical,
professional and responsible manner when dealing with technology.

DEFINITIONS

“approved service provider” is an organization that provides educational or ancillary services
to the Board, for example, a transportation consortium.

“employee” is a person who performs any work for, or supplies any services to, an employer
for wages (excluding honoraria).

“information technology” refers to all forms of technology used to create, store, exchange,
and use information in its various forms (data, audio, still images, motion pictures, multimedia
presentations, and other forms, including those not yet conceived).

“internet” means an electronic communications system connecting computers all over the
world through which individual subscribers can interact and share information.

“spamming” refers to sending an annoying or unnecessary message to a large number of
users.

“unlawful activity” see Appendix A

GUIDELINES

1.0 The Board shall maintain electronic mail, internet, and voice mail systems as part of its
technology platform. These systems are provided to assist in the conduct of Board
business and may be utilized only as directed or outlined by the Board.

2.0 All e-mail and internet communications sent and received by employees shall remain the
property of the Board. Employee e-mail, internet, or voice mail communications are not
private or personal despite any such designation by the sender or the recipient. Personal
or private communications transmitted on the Board’s electronic information system may
be accessed, reviewed, copied, deleted, retained, or disclosed by the Board at any time
and without notice.
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3.0 The Board reserves the right, without prior notice to the employee, to monitor the
Information Technology systems at the work site. The Board may access these systems
at any time without prior notice to the employee or service provider.

4.0 All users of e-mail, voice mail, and the internet shall abide by generally accepted rules of
etiquette, including the following:
o Be polite. Do not be abusive in your exchanges with others
o Use appropriate language. The use of abusive, harassing, or profane language is
prohibited.
¢ Do not post chain letters or engage in “spamming”.

APPENDICES

awful Activity

m A Mmnlovea A

Appendix A:  Unl

References:

Policy 102: Mission Statement

Policy 607: Electronic Communications System

Policy 608: Computer Network Security

Policy 707: Employee Code of Conduct

The Education Act

The Libel and Slander Act, RSO 1990, Chapter L.12.

The Municipal Freedom of Information and Protection of Privacy Act
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Appendix A

Unlawful Activity |

For the purpose of this policy, “unlawful activity” is interpreted broadly and includes any
criminal activity or other illegal activity.

The following are examples of “unlawful activity” for the purpose of the policy:

Child Pornography

Possessing ,downloading or distributing any child pornography.

Intellectual Property

Infringing on another person’s copyright, trade mark, trade secret of
any other property without lawful permission.

Other Criminal Activity

Using electronic transmission as a means to commit criminal activity
(examples include but are not limited to fraud, extortion, sale and/or
purchase of restricted goods)

Defamatory Libel

A matter published without lawful justification or excuse, that is likely
to injure the reputation of any person by exposing that person to
hatred, contempt or ridicule, or that is designed to insult the person. -
The Libel and Slander Act, RSO 1990, Chapter L.12.

Disclosing or
Gathering Personal
Information

Disclosing personal information in a manner inconsistent with the
Municipal Freedom of Information and Protection of Privacy Act.

Hacking and Other
Crimes Related
to Computer System

Examples include (but are not limited to):

e gaining unauthorized access to a computer system

e trying to defeat the security features of network connected
devices

e use of software and/or hardware designed to intercept,
capture and/or decrypt passwords

e intentionally spreading a computer virus

e destroying or encrypting data without authorization and with
the intent of making it inaccessible to others with a lawful
need to access it.

o interfering with other’s lawful use of data and technology

Harassment

Sending electronic messages, without lawful authority, that causes
people to fear for their safety or the safety of anyone known to them.

Hate Propaganda

Communicating messages that promote or incite hatred against an
identifiable group that is likely to lead to a breach of the peace.

Interception of Private
Communications or
Electronic Mail (in transit)

Unlawfully intercepting someone’s private communications or
unlawfully intercepting someone’s electronic mail.

Obscenity

Distributing, publishing or possessing for the purpose of distributing or
publicly displaying any obscene material.
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section PROGRAM
Policy Name COMPUTER NETWORK SECURITY 608
Management Guideline Applies
Board Approved: m Reviewed: 6 3013 Review Prior To: December 2023
April 28, 2003 arch o, boecermber20+1
OBJECTIVE

To ensure the appropriate safeguarding, integrity, and availability of physical assets and
information stored, processed, or transmitted electronically by the Superior-Greenstone District
School Board (DSB).

DEFINITIONS

“Information” is defined as all information holdings that are stored, transmitted, or processed
electronically by Superior-Greenstone DSB staff and students.

“Physical assets” are defined as the information technology infrastructure such as computers,
software applications, network wiring, encryption devices, etc. used in the processing, storage,
and transmittal of information.

POLICY

1.0 All information in the Superior-Greenstone DSB, in whatever form, stored on any media,
is an asset and the property of the Superior-Greenstone DSB. Similarly, physical assets
owned and utilized in the processing of this information are the property of the Superior-
Greenstone DSB.

2.0 Superintendents/principals/managers/supervisors are accountable for safeguarding
information and physical assets under their control. All employees are responsible for
the protection of these assets from unauthorized use, modification, disclosure or
destruction (whether accidental or intentional) and for maintaining the integrity of these
assets and their availability to others as required in the performance of their duties.

3.0 Information and physical assets shall be classified as to their value, sensitivity, integrity,
availability and accountability requirements. In addition, information and physical assets
shall be safeguarded according to guidelines, which include their classification and
assessment of related risks.

4.0 Access to sensitive information and assets is restricted to those whose duties require
such access.

5.0 All staff members are responsible for monitoring and enforcing compliance with this
policy within the scope of their duties and responsibilities. Violations or suspected
violations of these responsibilities must be reported immediately to the staff member’s
supervisor.
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SPECIFIC DIRECTIVES

1.0 This policy applies to all areas within the Superior-Greenstone DSB and is in addition to
existing Superior-Greenstone DSB policies and guidelines and to sections of the
Education Act pertaining to access to and retention of information or records.

2.0 The requirement to identify and safeguard information and assets also applies to
students, parent volunteers, vendors, consultants, and other organizations that are party
to agreements between themselves and the Superior-Greenstone DSB, as may be
appropriate.

3.0 The Director of Education shall issue guidelines to implement this policy.
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SUPERIOR-GREENSTONE DISTRICT
SCHOOL BOARD

SPECIAL EDUCATION PLAN

Based on Standards for School Board Plans Board Approved:
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A - THE BOARD’S CONSULTATION PROCESS

In accordance with Regulation 464/97 made under the Education Act, and in accordance with the
Standards for School Boards’ Special Education Plans, the Superior-Greenstone District School Board
has developed this Plan to provide information about the special education programs and services
available within our Board. It also outlines the involvement of the Special Education Advisory Committee
(SEAC).

The annual review process of the Plan is designed to improve special education programs and services
to special needs students. Timelines for consultations, input from stakeholders and the annual review of
special education programs and services are as follows:

September

e an updated version of the plan is available to all stakeholders either on the Board website
www.sgdsb.on.ca > Education and Resources > Special Education > Reports and
Publications

e School Administrators inform parents of the updated Plan on the Board website and
request feedback

e School Administrators inform School Councils of the updated Plan on the Board website
and request feedback

o North of Superior Counseling Programs (NOSP), Dilico, Rural Children’s Services
Partnership and North West Local Integration Network are advised of the updated Plan on
the Board website and request feedback

September — April
¢ from issues, concerns and recommendations that are addressed in regular SEAC meetings
and presented at board meetings
from the board’s written responses to the SEAC recommendations
from SEAC members during Plan review
from new directives and reviews of the Plan from the Ministry of Education
from information gathered at community forums
from parents of special needs students
from any audits
from Senior Administration
from School Administrators
from input and feedback gathered by School Administrators from parents, community
partners and staff
from Special Education Teachers (SET)
e from Special Education Lead

May
e input from the Board of Trustees during the review of the Plan and the SEAC
recommendation to approve the amendments to the Plan

June
e Plan brought to board meeting for final approval

August
e present Board Plan to our School Administrators


http://www.sgdsb.on.ca/

B - SPECIAL EDUCATION PROGRAMS and SERVICES
General Philosophy and Service Delivery Model

The Superior-Greenstone District School Board will provide the best education possible within its means
for each of its students. The Board supports a philosophy of integration within the schools provided that it
meets the needs of the student and is in accordance with parental wishes. Our basic premise is that all
teachers share responsibility to meet the needs of all students. Students with exceptionalities within the
board’s jurisdiction (regardless of exceptionality) can access services through:

placement in the regular classroom setting

placement in the regular classroom setting with resource services to the classroom teacher or student
placement in the regular classroom setting with the assistance of a special education support person
placement in the regular classroom setting with resource assistance or resource withdrawal from a
special education resource teacher when deemed necessary

e placement in a self-contained classroom for a portion of the day with integration into the regular
classroom.

The placement goal for all students with exceptionalities is to keep them as close to the regular classroom
program as possible with appropriate special education programs and services in place when/where
deemed necessary. The ultimate goal will be inclusion in the regular classroom, with withdrawal of students
to develop specific skills necessary for meaningful inclusion and specialized support to meet the goals of
the IEP.

In some instances, because more specialized services and teaching methodologies are required, some
students may require programs and services that involve the co-ordination and co-operation of several
agencies. In these cases, alternatives to options not available within the board (special classes) will be
investigated.

In addition to the above, the following principles also apply:

e attention will focus on the capabilities on the student rather than on his/her exceptionality or disability
e to develop individual potential
e to nurture the development of:
o0 pride in personal achievement
o self-worth
o self-discipline
o self-confidence
e education will be provided as close to the student's home as feasible within the schools of the
Superior-Greenstone District School Board
e education will be provided as close to the regular classroom environment as feasible in co-operation
with local boards, community agencies and provincial services

Programs and services for students with exceptionalities are developed in accordance with the Canadian
Charter of Rights and Freedoms, the Ontario Human Rights Code and the Education Act and the
regulations made under the Act.

Special Education Placements Provided by the Board

Due to the large geographic area of the board and the small school populations, Special Education
Placements are provided in the regular school setting.

e placement in the regular classroom with indirect support
e placement in the regular classroom setting with resource assistance
e placement in the regular classroom setting with withdrawal assistance



Programs and Services Regardless of Exceptionality

In addition to the above placement options, the following services are available in most areas of the board:

e in-school assessments by S.E.T personnel

out-of-school assessments for speech, language, behaviour, psychological, psychiatric, occupational,
physiotherapy, and academic

out-of-school referrals to Child and Community Resources (CCR) for support for students with ASD
out-of-school referral to North of Superior Counseling Programs (NOSP) or Dilico for counseling
referral to the Board Positive Behaviour Lead to support students with ASD

support for deaf and blind students - Provincial Schools

support staff for students with documented high needs

Range of Curriculum Modification and Accommodations Offered

Level 1
The student is able to manage the content and expectations of the grade level curriculum but
accommodations must be made in order for the student to be successful. Samples of accommodations
may include extended time to complete tasks/tests, use of a calculator, use of technology and
appropriate software, peer helpers, oral testing or revised test formats or short-term resource
withdrawal to review materials.

Level 2
The student is unable to manage the content and expectations of the grade level in which he/she is
placed. However, the student is able to manage a reduced number of expectations for the current
grade level or some of the content and expectations based on the achievement expectations for a
different grade level according to The Ontario Curriculum. The student’s work is modified based on the
level at which the student can experience success. Accommodations are also required.

Level 3
In a few instances, very few of the expectations in The Ontario Curriculum, form the basis of a student’s
program. For these students, curriculum modification is extensive and alternative programs may be
developed based on skills that have been identified by inter-agency personnel. Accommodations for
the student may include specialized equipment, learning materials and alternative evaluation
techniques.

Special Education Programs and Services By Exceptionality

Due to the geography, size and rural nature of the Superior-Greenstone District School Board almost all
students, regardless of their exceptionality, are placed in an integrated setting within a school.

Placement in a self-contained classroom is not a viable option unless there are enough students to
warrant such a placement.

In very few instances, placement in a Provincial School is available for those students who meet the
criteria established by the provincial schools.

In cases where the needs of the student are so extreme that the board is unable to provide a program,
alternative options with other boards will be investigated.

Criteria for Placement

The placement of a student in one of the above placement options is determined by the Identification,
Placement and Review Committee in consultation with the parent and, at times, with the student. The
identification of the student must be in accordance with the approved Ministry of Education definitions listed
in the appendices of this document. The placement decision is based on the stated needs and strengths of
the student.




Multiple Exceptionalities

Students who have been identified with more than one area of exceptionality may be placed in an integrated
setting and may or may not receive resource withdrawal. In some instances, the students require
alternative programming, curriculum modifications, accommodations and additional support in order to be
successful at school.

Section 23
There are no Section 23 classrooms within the board’s jurisdiction.

Provincial and Demonstration Schools

Provincial and demonstration schools offer support services within the board’s schools for students who
are blind, deaf, physically challenged or severely learning disabled. Some students, however, may require
a day treatment or a residential program in order to be successful. Students placed in provincial or
demonstration schools have the day treatment or residential component provided.

Placement of students in these schools must be in accordance with the admissions criteria for each school.
It should be noted that very few students are placed in these specialized schools. These schools are listed
in the Superior-Greenstone District School Board Plan Appendix E.



Note: For specific roles and responsibilities, see outline in Appendix A.
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D - EARLY IDENTIFICATION PROCEDURES/INTERVENTION STRATEGIES &
TRANSITIONS

Philosophy
It is the philosophy of the Superior-Greenstone District School Board that the Early Identification procedure

will occur in each elementary school. The Early Identification procedure is done by the Kindergarten
teachers to assist them in assessing the child’s learning needs in order to provide appropriate programming.

Pre-School Screening Initiative

The Superior-Greenstone District School board has developed a partnership with other community
providers to develop a pre-screening program for students who are entering kindergarten. These
community providers offer services in the area of family support, medical/health care, childcare and
education. The program, which is known as “Fair Start” is aimed at helping to identify those children who
may be in need of early identification and on-going assessment in the following developmental areas:

speech and language
cognitive abilities
motor skills
behavioral

vision and hearing
nutrition component

The Fair Start program is administered by all the schools in the board with support from the Thunder Bay
District Health Unit. The program is open to all parents of pre-school children, not just those children who
are entering kindergarten. However, it is important to note that it is the responsibility of the parent to take
their child to the pre-screening and to act upon any recommendations made prior to the child starting school
in the fall.

Board Policy
In accordance with Program Policy Memorandum 11 (1982), the Superior-Greenstone District School Board

has developed Board Policy 517 with regard to Early Identification Procedures. This policy is intended to
apply to all students enrolled in the kindergarten program. The procedures included in the policy are the
start of the continuous assessment and program planning that becomes part of the child’s school life.

In-school Early and On-going ldentification Procedures

As part of the special education referral process, a parent or teacher may identify a difficulty. When a
difficulty is identified, it is an expectation that teachers try varied teaching strategies and/or methods to see
if different approaches help to alleviate the difficulty. During this period of time, the teacher should be
observing and documenting the student’s learning strengths and areas of need, and consulting with the
parent with regard to the child’s progress. The parent should be providing the child with opportunities at
home to support the work of the classroom teacher and should be communicating with the school on a
regular basis.

The type of assessment tools/strategies used on a board wide basis to gather appropriate information on
students in order to assist in the development of appropriate educational programs are:

o JK, SK, Grade 1 and Grade 2 Oral Language Assessment (OLA) in Terms 1, 2 and 3

e Grades SK, |, 2, and 3 Developmental Reading Assessment |l instructional book level in Terms 1
& 2 with Term 3 being optional.
Grade 7-10 Ontario Comprehension Assessment (OCA)
Cogntive Processes Assessment and Intervention Tool (K-4)
The Assessment of Basic Language and Learning Skills (ABLLS)
Wechsler Fundamentals: Academic Skills (WFAS)
Students who are experiencing difficulty in may receive support from a Teacher either in class or in a small
group withdrawal situation.

Should difficulties continue, a parent-teacher conference is held to discuss the next course of action with
regard to assisting the student. At this time, the school (teacher) should be giving the parent the board’s
information pamphlets with regard to the special education process and explaining the process. Time
should be taken to ensure that the parent fully understands the process and that the procedures to be
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followed are understood. The school (teacher) should also discuss the assessment process and obtain the
necessary consents to refer the child for an in-school (educational) or out-of-school assessment.

Early Identification - Prevention Support by Other Service Providers

In some regions within the board’s jurisdiction, support for speech therapy, physiotherapy and behavioral
counseling is available. These services can be accessed by schools with the consent of the parent through
an out-of-school referral. Often, many of the students who access these services are not formally identified
as students with exceptionalities.

This referral process may result in a formal IPRC (ldentification, Placement and Review Committee
meeting.

Transitions:

Students experience many transitions over the course of their time at school. Transitions occur
from school to school, from elementary school to secondary school, from class to class etc.
Superior-Greenstone District School Board is committed to improving transition outcomes for all
learners. PPM 156 states that a transition plan must be created for all students who have an IEP
whether or not they have been identified as exceptional by the IPRC committee or not. A
transition document has been created in order to support all students and educators in the
creation of meaningful and strength based transition goals.

Transitioning into Kindergarten

Planning for Children with Special Needs

Each year, new Kindergarten students with individual needs enter the school system. Following
registration, some students require a comprehensive intake process involving the school’s Principal and
Special Education Personnel.

Individual needs may include, but are not limited to the following:

A) Health Care

. Severe seizure disorder
. Diabetes, asthma, allergies
. Medication
B) Personal Care
c Toileting
c Dressing
. Eating
C) Physical
. Mobility
. Vision
D) Communication
. Deaf/hard of hearing
. Non-verbal/Augmentative
E) Social/Behavioral
0 Social understanding
. Self-regulation
F) Cognitive/Developmental
. Exhibiting less than average intellect
. Adaptive Behavior

G) Autism Spectrum Disorder (ASD)
. Communication
. Social



. Sensory

SGDSB has developed a Transition to Kindergarten package to assist schools (Principal, SET,
Kindergarten Educators, etc.) in working with parents, caregivers and community agencies to develop a
specific transition plan for students who may possess special needs. Through the use of this document,
teams will:

» Consider the child’s strengths and needs
Prepare for gradual transition to school by establishing a school entry plan
Share information with the school and board to determine next steps
Explore external community supports
Identify personalized equipment needs and/or school access requirements
Determine transportation, equipment, and access needs

SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section SCHOOLS AND STUDENTS
Policy Name EARLY IDENTIFICATION 517
Board Approved: October 27, 2015 Reviewed:October 5, 2015
February 17, 2010 October 26, 2009 Review By: December 2020
August 10, 2002 April 2004
POLICY

It is the policy of the Superior-Greenstone District School Board that the Early Identification
procedure will occur in each elementary school. As required by Policy/Program Memorandum
No. 11, Early Identification of Children’s Learning Needs, School Boards must define
“procedures to identify levels of development, learning abilities, and needs” and must “ensure
that educational programs are designed to accommodate these needs and to facilitate each
child’s growth and development. “These procedures are a part of a continuous assessment and
program planning process which should be initiated when a child is first enrolled in school or no
later than the beginning of a program of studies immediately following Kindergarten and should
continue throughout a child's school life”.

The Early Identification procedures are done by the Kindergarten educators to assist them in
assessing the child’s learning needs in order that appropriate programming may take place.
Special Education Resource Personnel may assist in ensuring that any necessary referrals for
additional support are completed.

PROCEDURES
1.0 Early Identification Procedures Shall Include the Following

1.1 Confidential information in the form of a health and/or social history to be
filed in the Ontario Student Record, in keeping with the Ontario
Government Statutes and Regulations and Superior-Greenstone District
School Board procedures.

1.2  Each Kindergarten educator will complete the appropriate checklist(s)/
screen(s)/assessment(s) for each student following registration and
continuing throughout the school year in keeping with Superior-
Greenstone District School Board procedures.



teacher.
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1.3  Opportunities for information sharing between parent(s) and educators
must be made available. Samples of student work will be used to
communicate with the parent(s) during the year and with the next year’s

1.4  Samples of student work will be given to the parent(s) at the end of the

school year.

1.5 To streamline the transition process for children with special education

needs as they enter school and provide the school system with

appropriate time to have the necessary supports in place for the child,
schools will follow the procedures outlined in the Thunder Bay & District
Transition for Children with Special Education Needs document.

2.0 Time Line

Conference

Team & Parents

Action Involved Timeline
. . . Principal, Kindergarten January/
Kindergarten Registration Teacher/Educator Team February
Communication of Information
Principal Principal, Kindergarten February/
Teacher/Educator Team June
re: Transition to Kindergarten
Communication and Planning: . .
Children with Special Needs Eggg;]pear'//Eﬁ'Sgaetfra”e” March
re: Kindergarten Intake Procedures Team/SET/Parents/Agencies
Transition to Kindergarten Activities 'Flfggg;wpearlllE}ijSgaetZ)gra'lr't:;m Fej)l:l;zry/
Completion of Initial Kindergarten Teacher/Educator March/
Screen(s)/Checklist(s)/Assessment(s) | Team June
Curriculum Night Principal/ Kindergarten Spring/
re: Kindergarten Programs Teacher/Educator Team Fall
Kindergarten Parent/Teacher .
Interviews and Student Led Kindergarten Teacher/Educator Ongoing

3.0 Programs that Support Early Identification

Fair Start: Fair Start Screening provides information regarding a student's overall
development in the areas of Speech and Language Development, Fine and
Gross Motor Skills and Social Development and Self-help Skills.




Oral Language Assessment (OLA): OLA data provides insights into the level of
oral English structures a student can listen to with full understanding (receptive
language).

Developmental Reading Assessment (DRA): DRA data determines a student’s
reading level and areas where they require additional support.

Assessing Math Concepts Formative Assessment: Assessing Math Concepts
focuses on important core concepts that must be in place if children are to
understand and be successful in mathematics.

“Little t” Transitions

Transitions happen before, during and after the school day. They range from
the bus ride to school to moving between locations in the school (e.g., going
from the classroom to the library) to changing subjects (e.g., math to science)
to exit routine at the end of the day. While these transitions may seem
small, they can cause some students with special education needs to feel
anxious and unsure. All students, but especially students with special education
needs, tend to perform best when there is routine and the schedule is
predictable.

In order to assist your child cope with these Little “t” transitions that
occur throughout their day, you can:

e Establish a routine for getting ready for school.

e Practise with your child what he/she needs to do to get ready at the end
of the school day (e.g., packing their bag).

e Ask the teacher for an outline of the course or a monthly schedule of the
activities the class will be participating in and reviewing the schedule
with your child on a regular basis.

e Share with the school team successful strategies you use at home to
prepare your child for transitions.

e Attend a “Planning a Transition” Meeting. If your child is struggling
with Little “t” transitions at school, your school team may request your
attendance at a “Planning a Transitions” meeting. Your input is
invaluable to assist the school team in continuing to provide your child
with a program to best meet his/her needs.



Calendar of Events for Elementary to High School Transitions
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Transition Steps Month FERENE Documentation RS
Involved Responsible

o lIdentify a transition planning team November 0] Elimelnttary 0 PTI?;TSTEO?\ 0] Elgmgntlary

o Discuss transition planning with o ;C °°t /eam date o rincipa
family and student during an case aren Elementary
conference Guardian(s) SET

o Identify an individualized timeline O Student
and set target dates

o Grade 8 students visit the home
secondary school

o Gather information about the December 0 Elementary o ‘Flanning a, o Elementary
secondary school case tsg cggta?:?m

0 Share information gathered from O Secondary conference Secondary
“Planning A Transition” with the SET Ecation
secondary special education ?epe;rtmen}

O Inform O
department . special

o Grade 8 teachers complete online edugation

age . . . needs
transition profile for special education transitions
students.

o Secondary SET to visit the January O Elementar O ‘Planning a O Secondary
Elementary school to have o é . Transition o o
discussions with elementary ET- Secondary ementary

O Student SET

school team
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Transition Steps

Month

Persons
Involved

Documentation

Persons Responsible

o Transition planning meeting with February - May O Secondary 0 Sggﬁgg?;yeam
parents, student, Elementary and o z‘t’:‘;’;team
Secondary school teams for a O Elementary SET
“Planning a Transition” meeting
o0 Share current IEP, most recent
report card and IEP Transition Plan
with Secondary School
0 Review SEA resources if
applicable
o Students with special education
needs visit the secondary school for
a half day (including lunch) to learn
more about home secondary
school with elementary SET
o0 Secondary SET meets with April 0 SSEOT“daW 0 Secondary SET
outside agencies regarding
specific students
o IPRC’s held for Elementary to April/May O Elementary 0 'F;Eg package O Elementary
Secondary Transitions, if + reminder packages and dary documentation griiic:;dtzry
applicable (at Secondary site) have to be to the School collaborate to set
0 Make arrangements to transfer partdpants at least | ;eamf/ dates for IPRCs
SEA equipment to secondary IPRG day aren O Elementary
school by completing the Guardian(s) SET
necessary transfer forms O Student oot

packages




Transition Steps Month heisolls Documentation Bersonsy
Involved Responsible
o Student to visit the secondary May/June O Elementary | © F%‘gmg’ - olan 0 E'aenmde”tary
school he/she will be attending in aondary actions Secondary
the Fall (humber of visits are school Egggqosl
individualized based on student teams
O Student
need)
o Transfer of SEA equipment
needs to be completed on-line
o Student may meet with August/September O Secondary o Secondary

Secondary SERT for a tour of

school, make timetable

changes, and review schedule.
0 Secondary SERT to locate SEA

equipment

SET
O Student

SET




E - THE IDENTIFICATION, PLACEMENT and REVIEW COMMITTEE (IPRC)
PROCESS and APPEALS

The Superior-Greenstone District School Board has developed two pamphlets that outline for parents the
process used for

a) referring a student to the Identification, Placement and Review Committee and
b) the Appeal process to follow should the parents disagree with either the Identification or Placement
of their child

Copies of these pamphlets are available from the principal in each school and a sample is contained in
Appendix B of the Superior-Greenstone Special Education Plan.

Informal Approaches to Solving Problems Prior to IPRC Meetings

In cases where a student is not known to have a condition that has been identified prior to entrance into
school, it is an expectation that teachers try several of the following intervention strategies prior to making
a referral to begin the special education process:

employ different teaching methods and strategies

provide accommodations

do on-going assessment “for”, “as” and “of” learning

provide descriptive feedback based on success criteria

gather information about student learning before, during, and at or near the end of a period of
instruction, using a variety of assessment strategies and tools

use assessment to inform instruction, guide next steps, and help the student monitor their own
progress towards achieving their learning goal

conference with the parent and/or the student

conference with the previous classroom teacher

check for physical conditions - vision, hearing

collect work samples

consider early intervention program (K — Grade 2)

consider developing IEP

If the learning problems continue, then the teacher should consult with the principal, the special education
resource teacher and parent in order to initiate formal testing.

Identification, Placement and Review Process

Informing Parents

The in-school assessment begins the formal special education process that may lead to the child being
identified as needing a special education program. The consent for an educational assessment is usually
obtained at a school case conference. At the school conference parents are given a copy of the board’s
special education pamphlets Parents’ Guide to Special Education IPRC’s and Appeals. Parents are then
invited to attend case conferences with regard to the findings of the in-school assessment. If more
information is required, parents must sign for an out-of-school assessment to be completed. Once this
assessment is completed the findings are shared with the parent and school personnel.

A decision may be made to refer the student to an Identification, Placement and Review Committee. The
parent is given 10 days notice in writing that an IPRC meeting will be held to discuss the child’s identification
and placement. If the student is identified, a placement is determined and the Individual Education Plan is
developed within 30 days. The Individual Education Plan is also reviewed with the parent.



Gathering Information

The classroom teacher gathers information and shares the findings with the parent. If an in-school
assessment is conducted, the person responsible for the assessment collects information from the various
sources. For example:

the student’s Ontario Student Record

educational assessment(s)

diagnostic tests

teacher-created tests

developmental assessments

living/vocational skills assessments

health assessment (vision, speech, hearing)

psychological assessments

conferences with previous teachers, the parent(s), the student
work samples, portfolios, writing sample

student observation - for learning style, environmental factors behaviour, peer interaction,
organizational skills, social skills.

Identification

Subsection 8 (3) of the Education Act requires the Minister of Education to define exceptionalities of
students, prescribe categories of students with exceptionalities and to require school boards to employ
such definitions. Consequently, the categories of exceptionalities and their definitions as found in Appendix
D of the Special Education Plan, which are based on Ministry categories and definitions, are used as the
basis for determining a student’s identification.

Statement of Strengths and Needs

All Identification, Placement and Review Minutes list the strengths and needs of the student that have been
determined through the assessment reports. It is expected that school personnel, out-of-school
professionals, the parent and the student (where appropriate) have input into the determination of the
student’s strengths and needs through the assessment process.

Recommending Placement
One of the three following placements is available within the schools of the Superior-Greenstone District
School Board schools:

1. The student can be placed in the regular classroom with indirect service.
2. The student can be placed in the regular classroom with resource assistance
3. The student can be placed in the regular classroom with withdrawal assistance.

Annual IPRC Review/interim Reviews

By law, an Identification, Placement and Review Meeting must take place every 12 months, however, the
parent(s) can consent to dispense with the annual IPRC review. School personnel must conduct the review
if they do not receive written consent from the parent(s) to dispense with the review. The parent has the
option of re-convening the IPRC within 15 days of an IPRC if further clarification or discussion is required.

The school or the parent can request a review after a program for a student has been in place for three (3)
months. In the case of a review after 3 months, the parent shall request, in writing to the principal, that a
review be convened. The IPRC Committee shall conduct the review within fifteen (15) days.

The school must give the parent 10 days notice that an interim IPRC will be held in the event that the school
wishes to request an IPRC review after three months.

Meeting With Parents Prior to Rendering a Decision to the Board

Communication and consultation will take place with the parents prior to the calling of an Identification,
Placement and Review meeting. Parents are informed before the IPRC of any testing results that will be
presented to the IPRC committee. The parents are asked for input at the IPRC meeting. Parents have up




to 15 days to re-convene the IPRC or seek additional information from the school prior to the determination
of the committee being sent to the Board.

Communicating the Decision

Parents are encouraged to attend all IPRC’s but must be present at the initial IPRC in order to be a partner
in the decision-making process. Parents can sign consent for the identification and placement of their child
during the IPRC or may take the IPRC Identification and Placement consent home and consider all
information before providing signed consent. Parents are given a copy of the IPRC minutes for their
personal files.

If the parents are not in attendance at an IPRC review, the minutes of the IPRC are mailed to the parents
for consideration and for signed consent to place their child as determined by the IPRC committee.

Should the parent wish a case conference with school personnel to discuss the minutes of the IPRC, the
meeting is accommodated.

Parent Guides to IPRC’s and Appeals
Further information about IPRC’s and Appeals is outlined in the Parent Guides. The Parent Guides are
available from all school principals. See samples in the Appendix B.




F - EDUCATIONAL and OTHER ASSESSMENTS

Purpose and Goals of Individual Assessments

The primary purpose of student assessment and evaluation is to improve learning. Assessment has the
greatest potential to improve learning when it is an integral part of all classroom activities and when it is
used to identify students’ strengths and needs to outline the next steps for learning. It should never be an
end unto itself, but rather the means through which to improve teaching and learning.

Some students, in spite of accommodations and modifications to their program, experience difficulty
meeting academic and/or behavioural expectations of the school environment. Their needs as learners
can best be understood and addressed through detailed standardized individual assessment.

Individual assessments will be administered by a range of qualified professionals. The assessment will
provide an accurate baseline for tracking future development and academic progress, and provide
necessary information for formal identification. Individual assessment include classroom observations and
focus on a student’s academic skills, cognitive levels, social-adaptive skills and communication skills
according to concerns indicated.

In-School Educational Assessments

Educational assessments are conducted by school personnel in accordance with the Education Act, with
the consent of the parent in order to determine the student’s present level of academic performance and to
determine areas of strength and weakness. Although an in-school educational assessment may include
standardized tests such as the WIAT 111 administered by teachers with Special Education qualifications,
it may also include student information based on the results of one or more of the following:

o developmental checklists

e analysis of student work

e teacher observations and anecdotal comments
e criterion-referenced tests

e performance tests

Once the in-school assessment is completed, it is shared with the parent at a school case conference.
Recommendations for further testing, in-school modifications and home support are also discussed.

External Assessment services are contracted by qualified professionals as governed by the Health
Professions Act 1993 and Health Care Consent Act 1996.

Out-Of-School Referrals - Assessments

The school or the parent may request that additional testing is needed to further identify strengths,
weaknesses, cognitive abilities, processing abilities with a view to enhancing program planning. The parent
must consent in writing to any out-of-school testing. If the parent consents to an out-of-school assessment,
the school will follow the appropriate procedures in relation to the receiving agency’s expectations.
Generally, the process includes:

Step One: The school gathers information on past history and the present situation. The completed
referral form is sent to the appropriate agency along with any assessment data collected during the
educational assessment.

Step Two: The out-of-school agency contacts the parents to obtain information and to receive written
consent to share the information gathered. The out-of-school agency schedules the assessment times
and place.

Step Three: In consultation with the school principal and the parents, the out-of-school agency co-
ordinates the post-assessment conference. The parent must give the out-of-school agency permission
to share results with the school.



Parental Consent

Parental consent is required for all assessments that do not form part of the regular school program. These
assessments include: individual in-school assessments, speech assessments, occupational therapy
assessments, behavioral, psychological, psychiatric and intellectual assessments. Medical assessments
are usually arranged between the family and the physician.

Other than tests used for educational assessments given by the Special Education Resource Teacher, all
other assessments and diagnoses are provided by various support agencies through their employment of
qualified professionals. The main support agencies are: Rural Children’s Services Partnership, Community
Care Access Centers, Lakehead Regional Family Center, George Jeffery Treatment Center, North of
Superior Counseling Programs, Family Physicians and medical specialists.

Consent For Sharing Information - Protection Of Privacy

All information collected during the special education process is protected by the Freedom of Information
legislation. Parents are requested to sign consent for out-of-school referrals and consent for out-of-school
agencies to view the OSR and student work. Out-of-school agencies obtain consent from parents for the
inclusion of their reports in the student’s Ontario Student Record folder.

Parents have the option of:

a) not sharing the assessment results
b) sharing only part of the assessment results ; or
c) sharing the entire assessment report with the school

Communication and Diagnosis (per Ministry of Health Requlations)
Parents, in consultation with agency/medical professionals, provide consent for the release of information
to the schools. Schools provide consents signed by the parents for referrals to out-of-school agencies.

External Assessments

An external assessor, who is a qualified professional, may be contracted by the board to conduct a more
in-depth educational assessment for students who require an assessment for a specific purpose. For
example: an updated assessment for entry into a college or university that provides special education
supports, for a referral to a provincial or demonstration school, for an assessment that cannot be completed
by regional agencies due to the lack of qualified professionals. Only the Director of Education (or designate)
has the authority to approve these assessments.

Average Waiting List For Assessments
In School Assessments - 2 to 3 weeks
The SET and Administration staff at their respective schools would manage this.

Out of School Assessments - 3 months to 1 year

This is managed through a partnership with Rural Children’s Services Partnership, Private Professionals
and System Resource Personel.

SGDSB Educational Assessments - 3 months to 1 year

This is managed by our System Personel within our school board and contracted out to a third party Private
Professional

Flow Charts
The flow charts on the following pages outline the referral process generally followed by the Superior-
Greenstone District School Board.



G - REFERRAL and ASSESSMENT PROCEDURES
IN-SCHOOL

STEP 1
Parent or school personnel identify a difficulty:
e school personnel consider alternate teaching strategies, accommodations, curriculum modifications
and document efforts to assist the student.

STEP 2
If the difficulty continues:
o a written referral for an educational assessment is made to the principal by the parent or school
personnel.
e Special Education referral form is completed and principal’s signature obtained (SE1)

STEP 3
An educational assessment is completed:
e parent/adult student consent in writing must be obtained.
e non-consent is signed, if assessment is denied.
e assessment findings are completed and summarized according to the SE2 format

STEP 4

School personnel, parents and principal meet to consider the educational assessment and next steps:
e a case conference is held to go over assessment findings.

case conference minutes are kept (SE3).

next steps are determined.

required signatures are obtained if Out-of-School assessments are required (SE4).

non-consent is obtained, if appropriate

OUT-OF-SCHOOL

STEP 1
The referral to out-of-school personnel shall be arranged by the Principal/Vice-Principal of the school:
e out-of-school referrals will be completed by school personnel in consultation with the parent/adult
student
e written consent of the parent or adult student must be obtained (SE4)

STEP 2
e reports from the out-of-school referral shall be shared with parents and school personnel in
accordance with agency procedures.
e case conference minutes shall be kept and filed in the student’s OSR (SE3)



IN-SCHOOL REFERRAL and ASSESSMENT PROCEDURES

IDENTIFICATION OF PARENT/ADULT STUDENT SCHOOL PERSONNEL
PROBLEM
T
Change teaching strategies,
curriculum modifications
Referral for In-School Educational
Assessment (SE1)
|
| Principal
Out-of~School Referrals <+— Educationhl Assessment (SE2)
(SE4)
Conference (SE3)
Principal o Out—of-School “Next Steps”
In—-class remediation -
(Referral) Personnell Program Modifications
(assessments)
I.P.R. Q.
Parents/Adult Student
(Consent)
|
Referrﬂng Principal (rechves report)
Remediation
Change of Placement
Report shared with parents/adult student and teachers Change of Program

Recommendations

Further Assessments
Continue Program
External Support

Home Program
I.P.R.C




H - SPECIALIZED HEALTH SUPPORT SERVICES IN SCHOOL SETTINGS

Please refer to Appendix C in this document to view the specialized health support services for students in the
Superior-Greenstone District School Board who require these services in the school. Please note that there
are still some areas within the board’s jurisdiction that do not have these services available.



I - SPECIALIZED HOME INSTRUCTIONAL SUPPORT SERVICES FOR OUT-OF-
SCHOOL SETTINGS

For a student unable to attend school due to a medical emergency of such duration that the student’s
education could be in jeopardy, the student may be eligible for tutoring services at home. In order to receive
such services, the Principal of the school must receive a medical certificate from a qualified medical doctor
indicating the duration of the expected leave and the reason for absence from school. The Principal will then
apply, in writing, to the Director of Education for approval of the services to be offered.

The school register will indicate that the student is on home instruction and receiving educational support at
home.



J - MINISTRY OF EDUCATION CATEGORIES and DEFINITIONS

BEHAVIOUR

A learning disorder characterized by specific behaviour problems over such a period of time, and to such a
marked degree, and of such a nature, as to adversely affect educational performance, and that may be
accompanied by one or more of the following:

an inability to build or maintain interpersonal relationships;

excessive fears and anxieties;

a tendency towards compulsive reactions;

an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any combination
thereof

O 0 T
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COMMUNICATION

Autism
A severe learning disorder that is characterized by:
a) disturbances in:
- rate of educational development
- ability to relate to the environment
- mobility
- perception, speech, and language;
b) lack of the representational symbolic behaviour that precedes language

Deaf and Hard-of-Hearing
An impairment characterized by deficits in language and speech development because of a diminished or non-
existent auditory response to sound.

Language Impairment
A learning disorder characterized by an impairment in comprehension and/or the use of verbal communication

or the written or other symbol system of communication, which may be associated with neurological,
psychological, physical, or sensory factors, and which may:

a) involve one or more of the form, content, and function of language in communication; and
b) include one or more of the following:
- language delay;
- dysfluency;
- voice and articulation development, which may or may not be organically or functionally
based

Speech Impairment

A disorder in language formulation that may be associated with neurological, psychological, physical, or
sensory factors; that involves perceptual motor aspects of transmitting oral messages; and that may be
characterized by impairment in articulation, rhythm, and stress.

Learning Disability

One of a number of neurodevelopmental disorders that persistently and significantly has an impact on the
ability to learn and use academic and other skills and that:

e results in (a) academic underachievement that is inconsistent with the intellectual abilities of the
student (which are at least in the average range), and/or (b) academic achievement that can be
maintained by the student only with extremely high levels of effort and/or with additional support;

e results in difficulties in the development and use of skills in one or more of the following areas:
reading, writing, mathematics, and work habits and learning skills;

e may typically be associated with difficulties in one or more cognitive processes, such as phonological
processing; memory and attention; processing speed; perceptual-motor processing; visual-spatial



processing; executive functions (e.g., self-regulation of behaviour and emotions, planning, organizing
of thoughts and activities, prioritizing, decision making);

e may be associated with difficulties in social interaction (e.g., difficulty in understanding social norms
or the point of view of others); with various other conditions or disorders, diagnosed or undiagnosed;
or with other exceptionalities;

e is not the result of a lack of acuity in hearing and/or vision that has not been corrected; intellectual
disabilities; socio-economic factors; cultural differences; lack of proficiency in the language of
instruction; lack of motivation or effort; gaps in school attendance or inadequate opportunity to benefit
from instruction.

INTELLECTUAL

Giftedness

An unusually advanced degree of general intellectual ability that requires differentiated learning experiences of
a degree and breadth beyond those normally provided in the regular school program to satisfy the level of
educational potential indicated.

Mild Intellectual Disability

A learning disorder characterized by:

a) an ability to profit educationally within a regular class with the aid of considerable curriculum modification
and supportive service;

b) an inability to profit educationally within a regular class because of slow intellectual development;

c) a potential for academic learning, independent social adjustment, and economic self-support.

Developmental Disability

A severe learning disorder characterized by:

a) an inability to profit from a special education program for students with mild intellectual disabilities because
of slow intellectual development

b) an ability to profit from a special education program that is designed to accommodate slow intellectual
development

c) alimited potential for academic learning, independent social adjustment , and economic self-support

PHYSICAL

Physical Disability

A condition of such severe physical limitation or deficiency as to require special assistance in learning situations
to provide the opportunity for educational achievement equivalent to that of students without exceptionalities
who are of the same age or developmental level.

Blind and Low Vision
A condition of partial or total impairment of sight or vision that even with correction affects educational
performance adversely.

MULTIPLE

Multiple Exceptionalities

A combination of learning and or other disorders, impairments, or physical disabilities, that is of such nature as
to require, for educational achievement, the services of one or more teachers holding qualifications in special
education and the provision of support services appropriate for such disorders, impairments and disabilities.

Note: Identification criteria and observable characteristics for each exceptionality are listed in
Appendix D of the Special Education Plan.



Ontario’s Approach to Special Education

Principles of Special Education

In accordance with revisions to The Education Act and regulations in September 1985, the Province of Ontario
legislated some important principles relating to the rights of students:

e Each Ontario school-age student is entitled to access publicly supported education regardless of the
student’s special needs;

e Students who are exceptional are entitled to special education programs and services suited to their
special needs;

e Parents and guardians of students with exceptionalities shall be invited to participate in meetings with
respect to the identification, placement and review of such students.

Universal access to education is fundamental to our society. Special education programs are designed to
ensure access by students with exceptionalities to an education on the goals of education for all students.

The needs of an individual exceptional student are determined by an Identification, Placement and Review
Committee (IPRC) of the Board. Five broad areas of exceptionality — behaviour, communication, intellectual,
physical and multiple — provide a preliminary understanding of the range of differences for which provisions
must be made.

Special Education Programs in the Superior-Greenstone District School Board

The Superior-Greenstone District School Board provides a range of placement options to meet the needs of
the students. The Board procedures support, and are consistent with, Regulation 181/98 section 17(1)
regarding IPRC placement. Ministry categories of exceptionalities and definitions are used by the IPRC when
making a decision as to whether a student is exceptional and where the placement should be. Placement
decisions take into consideration parental and student preference. Information regarding the student’s abilities,
achievement, needs, strengths and interests is considered during decision making. The criteria used by the
Board to determine the level of student support, and/or the change of placement are the needs of the student
that are stated in professional assessments and parental consent.

The admission process to special education placement options is the IPRC process. When making placement
recommendations, the first option considered is integration into the regular classroom with indirect support when
the placement meets the student’s needs and is consistent with parent preferences.

SEAC meets monthly to discuss and make recommendations to the board regarding matters affecting the
establishment, development and delivery of special education programs and services for students with
exceptionalities. The committee participates in the annual review of the Special Education Plan, takes part in
the annual budget process and reviews financial statements that relate to special education. They are integral
in determining the range of placement options offered by the Board.

All placement options listed below for each category of exceptionality are applicable for student in both the
elementary and secondary panels.

Category of Exceptionality — Placement Options

BEHAVIOUR
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Determination of need to the above program is a diagnosis by a psychologist or paediatrician of a behaviour
disorder.



COMMUNICATION
Autism
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance
Students receive programming and instruction to develop social skills, communication skills, self-help skills,
behaviour regulations skills.

Determination of need to the above program is a diagnosis of one of the categories in the P.D.D. spectrum.

Deaf and Hard of Hearing
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Determination of need for the above program is an assessment by an audiologist.
Language and Speech Impairment

e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
¢ Regular class with withdrawal assistance

Support for programming is provided by a speech pathologist. If a student has severe articulation difficulties,
a SLP from GJCC will deliver a speech intervention program for students in SK and up. Students with severe
articulation difficulties in JK will receive speech intervention through the Children’s Center Thunder Bay.

Determination of need for the above programs is an assessment and recommendation by a speech pathologist.

Learning Disability
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Students may be withdrawn for skill development in the areas of self-advocacy, behaviour, social skills, use of
technology and academics.

Determination of need for the above program is a diagnosis of a learning disability by a psychologist along with
assessment records and reports.

INTELLECTUAL
Gifted
e Regular classroom with indirect support

Students are provided with program development by the classroom teacher and/or SET.

The student’s classroom-based programming will be varied and flexible and differentiated curriculum
opportunities will be considered. The following characterize programming for a student who is gifted:
o |tis differentin pace, scope, and complexity, in keeping with the nature and extent of the exceptionality;
e |t provides opportunities for students to interact socially and academically with both age peers and
peers of similar abilities when able;
e |t incorporates adaptations and/or extensions to content, process, product, pacing and learning
environment; and
e May include accelerating/independent studies/compacting some or all of the student’s program.

Mild Intellectual/Developmental Disability



e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Students may be withdrawn for skill development in life skills, social skills, communication skills, behaviour and
academics.

Determination of need for the above program is through an assessment of the student’s intellectual ability and
adaptive functioning and diagnosis by a psychologist or physician.

PHYSICAL DISABILITY

Physical Disability
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Students may be withdrawn for skill development to address individual needs.

Determination of need for the above program is through a diagnosis of medical criteria and assessment
records/reports by a physician.

Blind and Low Vision
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
¢ Regular class with withdrawal assistance

Students are provided with support from Teachers of the Blind. They may be withdrawn for skill development
to address individual needs, e.g. Braille, mobility, etc.

Determination of need for the above program is through a diagnosis of medical criteria and assessment
records/reports.

MULTIPLE
e Regular classroom with indirect support EA/SET
e Regular class with resource assistance
e Regular class with withdrawal assistance

Students may be withdrawn for skill development to address individual needs.

Determination of need for the above program is through a diagnosis of medical criteria and/or criteria for
diagnosis of another exceptionality and assessment records/reports.

If alternatives to the above placement options are necessary, this would be determined during the IPRC
process, in conjunction with the parents. If the Board cannot offer the required program, it will look to purchase
services from another Board. Parents also have the option of enrolling their child in a Provincial School if their
criteria and met. Parents are informed of alternative placements to the SGDSB placements through case
conferences.



L - INDIVIDUAL EDUCATION PLANS (IEP’s)

Compliance
The Superior-Greenstone District School Board uses the Ministry of Education |IEP template. A sample is

included in the Appendices.

On-going Review Plan for IEP’s
The on-going plan for the implementation of the IEP standards includes:
a) review of expectations/document with the school administrators in August/September;

b) establishment of deadline dates for completion on a board wide basis;

c) school visits by assigned personnel to review progress and provide in-service as required;

d) submissions to the Ministry as part of the provincial audit of IEP’s;

e) respond to board results in the Annual Review of Special Education Programs and Services as a result of

the provincial audits.

A formal audit was conducted by the Ministry Regional Internal Auditor for the Ontario Northwest Region in
February 2013.

Internal Auditing

SGDSB has developed an internal audit process for IEP’s which include school based audits to be completed
twice per year as well as system audits that are ongoing. Specific audit criteria has been established based on
the external audit report.

Dispute Resolution
Where parents and board staff disagree on significant aspects of the IEP, the following steps will be employed:

Resolution at the School Level

The principal will hold a case conference to identify the specific issues and attempt to resolve the issues.
Reference to provincial standards for the exceptionality should be considered.

System resource personnel may be asked to attend.

Out-of-school personnel with expertise in the area of the exceptionality will be asked to attend the case
conference.

Failing resolution at the school level, the Superintendent of Education will chair a system conference in order
to resolve the issue. Resource persons from outside of the board'’s jurisdiction may be asked to attend.
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M - PROVINCIAL and DEMONSTRATION SCHOOLS

The names, addresses and phone numbers for these schools are found in the Appendix E of this document
and are listed in the Superior-Greenstone District School Board Special Education Pamphlets.

Currently there are no Superior-Greenstone District School Board students who are attending Provincial and
Demonstration Schools.



N — SPECIAL EDUCATION STAFF

The hired personnel responsible for special education programs and services within the Superior-Greenstone
District School Board include:

e Teachers for in-class programs

Special Education Teachers (SET) for indirect, in-class and resource withdrawal program support and as
facilitators

Educational Assistants — determined on a yearly basis

Teachers of the blind and visually impaired

Positive Behaviour Support Lead

Board Special Education Lead

See Appendix G for full time equivalents (FTEs) and staff qualifications for the elementary and secondary
panels.



O - STAFF DEVELOPMENT PLAN

The overall goal of the special education development plan is to provide the training and professional growth
necessary in order for staff to:

a) be compliant with Ministry of Education expectations

b) ensure consistency with regard to the delivery of special education programs and services throughout the
Superior-Greenstone District School Board.

c) deliver appropriate special education programs to students based on the needs of the students and within
the characteristics of the learning exceptionality

d) access opportunities for personal professional growth.

In order to achieve these goals, each year, monies in the system special education budget, school budgets and
through regional/provincial initiatives is identified for professional development for all staff members. (See
Appendix J for monies allocated and activities conducted.)

The determination of professional development needs is made at various levels; however, the system resource
person has the main responsibility for planning, organizing and recommending professional development
activities at the system level as follows:

a) Senior Administrators are involved in the review of system needs through the Leadership Forum meetings
with administrators and through input from the System Special Education Resource Personnel.

b) System Resource Personnel identify needs based on consultations with school administrators, SET,
teachers and educational assistants. They also identify needs stemming from Ministry initiatives in
consultation with Senior Administrators.

c) Staff members also self-identify needs to their school administrator.

Calendar of Professional Development
The Ministry of Education can direct that professional development days during the school year must have a
special education focus. The focus of each professional development day is determined by:

a) Ministry directives

OR
b) system needs. Examples of professional development initiatives include, but are not limited to, the
following:
e training on Ministry resource document - IEP Guidelines
e training on administration of tests and assessment practices
e protocols for working with out-of-school agencies
o focus on specific exceptionalities - autism, deaf,
o writing performance tasks for IEPs
e Learning For All Modules
e Human Rights Case Studies

Classroom teachers may self-identify their special education professional development needs to the school
principal. System discussions with union groups occur yearly in order to determine learning throughout the
year for professional activity days. The school principal will try to incorporate in-school needs through:

a) sessions presented by the Special Education Teacher

b) presentations by other professionals or system personnel at staff meetings
c) attendance at area workshops or conferences

d) visitations to other schools or

e) use of internal mechanisms such as job-shadowing

Educational assistants may self-identify their professional development needs to the school administrator.
The administrator will try to facilitate opportunities similar to those identified for classroom teachers. In addition,



system opportunities for professional development will also be considered where there is a “group need” for
training. Such training would take place on a system professional activity day.

Special Education Advisory Committee (S.E.A.C.) members also have a small component of their monthly
meeting devoted to professional development and input with regard to on-going professional development for
staff. The system resource personnel or professionals from other agencies provide the in-service training for
SEAC members. SEAC members are welcome to participate in all board, and where appropriate all Ministry of
Education professional development sessions.



P - NEW EQUIPMENT

The board will determine whether a student requires individualized equipment based on assessment by
qualified professionals:
e Medical doctors
Audiologists
Psychologists
Augmentative communication
Speech language pathologists
Provincial Schools
o0 Deaf, deaf-blind
0 Hard of hearing
o LD
o ADHD
e NWLHIN
e Occupational/Physical Therapists
e Special Equipment Amount guidelines

SEA provides monies to boards to assist with the costs of equipment recommended and deemed essential in
supporting students with special education needs, where the need for specific equipment is recommended or
determined by a qualified professional. This equipment is to provide students with accommodations that are
directly required and essential to access the Ontario curriculum and/or a board-determined alternative program
and/or course and/or to attend school.

There are two components to SEA funding:
a) SEA per Pupil Amount for purchases of all computers, software, computing related devices and
required supporting furniture identified for use by students with special needs, as well as all training
and technician costs for the equipment

b) SEA Claims-Based funding for other non-computer based equipment to be utilized by students with
special needs including sensory support, hearing support, vision support, personal care support and
physical assists support equipment which will cover the cost of an individual student’s equipment needs
in excess of $800.00 in the year of purchase. Boards are responsible for the first $800.00 in cost for
any student per year.

Examples of SEA equipment are:
e Computer hardware/software
Tablet technology
Speech analyzers
FM systems
Print enlargers for student with low vision
Braille writers
Positioning devices for sitting, standing and lying down
Communication aids (e.g. Boardmaker, speech synthesizer)
Insulated booth and study carrels
Individually modified desks or work tables

The SEA application is submitted to the system special education resource personel with all required
documentation for review and approval.

Principals identify equipment needs to system resource personel for budget consideration.



Q - ACCESSIBILITY OF SCHOOL BUILDINGS

Under the School Renewal Program, all aspects of schools within the Superior-Greenstone District School
Board undergo a careful and ongoing assessment of all physical needs. This is accomplished annually during
the preparation of the Budget for the next operational year. Accessibility is one of the factors considered and
a collaborative system team travels to all sites to learn and make reccommendations for accessibility.

Consultations take place involving Principals, Head Maintenance Working Foremen, the Manager of Plant
Services and the Maintenance Lead, Special Education Lead and site inspections are carried out. Where a
higher level of expertise is required during the needs assessment process, the Plant Services Department
engages the services of the Architects, Engineers and other consultants as needed.

Buildings and grounds targeted for accessibility upgrade in the multi-year capital plant (5-year Capital plan)
have their needs estimated, prioritised and placed into the plan within the appropriate year(s). Funding is
provided under the School Renewal Grant Program. Smaller projects are frequently handled through the normal
maintenance budget and work order system.

The following table highlights the current budget year projects, in the 5-Year Capital Plan, which have an element
of improved accessibility.

School Projects
Manitouwadge PS Special Needs/Accessible Washroom renovation
Terrace Bay PS Special Needs/Accessible Washroom completion
Margaret Twomey PS | Special Needs/Accessible Washroom creation
Nakina PS Special Needs/Accessible Washroom creation

Special Needs Washroom creation and Quiet/Sensory Room creation

George O’Neill PS (Snoozelen)
Marathon HS Special Needs/Accessible Washroom renovation

Overall, the process has been meeting the needs of students and staff, provided funding is available. Every
time a project is undertaken, accessibility is kept in mind by the Plant Department to ensure that opportunities
to improve are not missed when other work is carried out.

Members of the public may access copies of the complete Multi-Year Capital Expenditure Plan by making a
written request to the Director of Education at 12 Hemlo Drive, Marathon, Ontario, POT 2EOQ.



R — TRANSPORTATION FOR SPECIAL NEEDS

The Board Transportation Policy states as follows:

Special transportation may be provided for students with exceptionalities upon approval of the Director in
consultation with the required Board personnel. The policy is silent on special education except for the previous
statement which provides flexibility in how or if we provide service. Special education transportation is
examined on a case-by-case basis depending on the needs of the student. The majority of special needs
students are integrated into the regular bussing system, with door-to-door service if it is necessary.

The Principal of the school at which the student with special needs is enrolled and who requires special
transportation, will contact the Director, or designate and the Transportation Officer and will discuss the special
transportation requirements of the student.

Currently, students with special transportation needs can be accommodated as follows:

e regular home-to-school buses

¢ handicap buses — wheelchair accessible busses are used where mobility is an issue and where there is a
wheel-chair provider

o where needs dictate, the Board may use attendants who ride along to assist the driver with loading,
unloading and care giving during transport

o taxi and other commercial vehicles may also be used.

Itis noted that the board has limited financial and transportation resources for students who are unable to utilize

the regular system.

Tendering for services and selection of operators is based on the operator meeting all Acts and Regulations
relevant to the service provider. This may include Highway Traffic Act, Education Act, OH & S Act, and all other
relevant acts. Terms of the contracts include other Board requirements as well.

Students who attend the W. Ross McDonald School (Provincial) are transported from hometown to Thunder
Bay. The trip includes; taxi, air, charter shuttle with attendant. The students take this trip twice every weekend,
because the provincial school residence is closed to them on weekends.

The Board does not provide summer school so no transportation for special needs students is required. The
Board also does not have students who are in education programs in Care, Treatment and Correctional
facilities.



S - SPECIAL EDUCATION ADVISORY COMMITTEE - S.E.A.C.

Each Board in the Province of Ontario is required to establish a Special Education Advisory Committee (SEAC)
as defined in Ontario Regulation 464/97 made under the Education Act, Special Education Advisory
Committees.

REGULATION 464/97 SEPCIAL EDUCATION ADVISORY COMMITTEE (SEAC)

Membership

Each district school board shall establish a SEAC that shall consist of:

o 1 representative from each local association that operates locally within the area of the jurisdiction of the

Board

. no more than 12

. nominated by the local association
. appointed by the Board

Where no local association or associations have been established, instead of the above, the Board shall
appoint two members who are not members of the Board.

e 2 members of the Board, appointed from their own members

e 1 person to represent the interest of First Nations or native students, nominated by the councils of
the bands, and nominated by the Board

Alternates

e all of the above are to have alternates, nominated and appointed under the same rules as the members

Each district school board may have:

¢ 1 or more members who are neither representatives of a local association nor members of the Board or

another committee of the Board

Qualifications for Members and Alternates

o the person is qualified to vote for members of the Board and is a resident of its area of jurisdiction (does
not apply to native representation)
o the person may not be employed by the Board

Term of Office

o SEAC members shall hold office during the term of the Board and until a new board is organized.

Vacancies

o when the Board appoints a person to fill a vacancy, the Board must ensure that the person is qualified.



Disqualifications

A SEAC member is disqualified if he/she:

is convicted of an indictable offence (shall not fill until appeal time has elapsed or appeal has been heard,
if quashed no vacancy)

absent without being authorized by resolution entered in the minutes from 3 consecutive regular meetings
of the committee

Ceases to hold the qualifications to be appointed to the committee

Duties of Committee

the SEAC may make recommendations to the Board in respect of any matter affecting the establishment,
development and delivery of special education programs and services for exceptional pupils of the Board.

Working Conditions

a majority of the members of the committee is a quorum

a vote of the majority of members present bind the committee

every member (or alternate if sitting for member) has a vote

at first meeting, members shall elect a chair and a vice-chair from among their members
vice-chair acts for chair in absence

if chair and vice-chair are absent then the members present elect a chair for that meeting
Chair may vote with the members of committee on any motion

any motion on which there is equality of votes is lost

the committee shall meet, at least, 10 times per year

where members cannot attend a meeting, they are to inform their alternate if they have one
where an alternate attends in place of the appointed member, he/she acts in the member’s place

Board Responsibilities to the SEAC

The Board shall:

make available the personnel and facilities that the Board considers necessary for the proper functioning
of the committee
include personnel necessary to permit the use of electronic means for holding meetings
provide members and alternates with information and orientation respecting

i. Roles of committee and of Board re: Special Education

i. Ministry and Board policy relating to Special Education
ensure that the committee has an opportunity to be heard before the Board/Committee to which the
recommendation is referred
ensure that an opportunity for SEAC to participate in the Annual Special Education Review is available
ensure that an opportunity for SEAC to participate in the Board’s budget process in Special Education is
available
ensure that an opportunity for SEAC to review the Boards’ Special Education financial statements, is
available

Note: Names, addresses, meeting dates, activities etc. can be found in Appendix F



Function

As advocates for students with exceptionalities in the Superior-Greenstone District School Board, members of
SEAC work co-operatively with Board staff to effect constructive change for students with exceptionalities.
Through a collaborative effort, members work as a team to develop a shared focus to represent the needs of
all students with exceptionalities.

Acting in an advisory capacity, SEAC reports and makes recommendations to the school board relative to any
matter affecting the establishment or development of special education programs and services for students with
exceptionalities.

Members of SEAC also facilitate effective communication between their association members and the school
board. By acquiring and maintaining a working knowledge of special education programs and services
provided by the Superior-Greenstone District School Board, members inform their associations of the activities
of SEAC and the Board.

The Superior-Greenstone District School Board SEAC plays a vital role in ensuring that students with

exceptionalities receive appropriate education services. The ultimate goal of this committee is to improve the
educational opportunities for all students with exceptionalities.

Selection of SEAC Members

The Board advertises in the local newspaper for persons interested in sitting on the SEAC to apply to the Board
in writing. The Board determines the member’s eligibility and the agencies and affiliations that they represent.

Communication

Parental input is received through association reports that are a consistent agenda item for each SEAC meeting.
Letters for SEAC are received at the Board Office.

Meetings

All SEAC meetings are open to parents and the general public at four video conferencing sites. Parents are
able to present ideas and concerns to the SEAC upon request.



A)

B)

C)

T - CO-ORDINATION of SERVICES WITH OTHER MINISTRIES or AGENCIES

For Students Enrolling in a School for the First Time

Within the Superior-Greenstone District School Board, kindergarten registration is held in February or
March in order to prepare for the upcoming school year. ltis at this time that an entry plan for a student
with special needs is started. Following the formal enrolment procedure, a case conference, convened
by the school principal, is held (usually in May or June) with representatives from other agencies that
have been involved with the student and the parents. Agencies that are most frequently involved within
the Superior-Greenstone District School Board include: North West Local Health Integration Network,
Public Health, Lakehead Regional Family Center, Rural Children’s Services Partnership, George
Jeffery Treatment Center and the Association for Community Living. Student needs are identified and
concerns discussed. An action plan is started. It is expected that all parties outline the services that
they can provide in order to assist the child in his/her transition to school.

In addition, for all students, a pre-school screening “Fair Start” is also held in February/March/April.
Students who are determined to be “at risk” are identified and recommendations made for follow-up in
order for the child to receive assistance/attention prior to beginning school in the fall.

For Students Arriving from Other Boards or Programs

In most cases, students arrive at the school with their parents or agency representative to enroll at the
school. Rarely is prior information received. The principal receives information either verbally or
receives photocopies of reports or assessments that may be available from the parent or agency
representative. The principal will then discuss the need to receive more information and time to set up
supports, transportation or a formal case conference prior to the student officially starting school. A
transition plan will be created as well as any other plans as per need. This practice generally occurs
only in the case of students identified with “high needs” and not for students who require in-class or
special education resource support.

The principal immediately requests that the student’s Ontario Student Record be delivered to the
school. Once the OSR is received, the principal and SET review the information in the documentation
file. Other persons needing to review the information are identified and the pertinent information is
shared. Transition to school plans will then be created.

Assessment reports are reviewed. Generally, the Superior-Greenstone District School Board accepts
assessments from other programs so long as they are current and have been approved by the
appropriate professional. Request for new or updated out-of-school assessments can take from three
months to one year (average) to complete.

If another school board has previously identified the student, an in-school IPRC is held to determine if
the Superior-Greenstone District School Board will uphold the student’s identification and placement.
Generally, identifications do not come into question, but the types of placements available may not be
as extensive as in the previous board.

For Students Leaving the Board

The principal, in consultation with senior administration, has the main responsibility for coordinating all
activities relating to students who may be leaving the board to attend programs offered by other school
boards, provincial schools, care, treatment, and correctional facilities.

In the secondary panel, the guidance teacher and SET are responsible for coordinating the transition
plan for a student with special needs from high school to a post-secondary program or to the world of
work.



Agencies that are usually involved in this planning include:

Association for Community Living

Noth West Local Health Integration Network
Ministry of Community and Social Services
Rural Children’s Services Partnership
Ministry of Health

George Jeffery Treatment Center

Lakehead Regional Family Center

Family and Children’s Services

Luthern Community Care Centre



U - SUBMISSION and AVAILABILITY of SCHOOL BOARD PLAN
The Superior-Greenstone District School Board Plan for Special Education is available to the public as follows:

. a copy can be accessed on the board website

° if the Board website cannot be accessed, a copy of the Plan can be requested from the Board
Office in Marathon (contact the Superintendent of Education) or from one of the schools in the
Board

Principals are required to communicate the availability of the plan in a variety of ways. These may include:

in school handbooks, newsletters, or other school mailings

on school posters or displays at Open House or kindergarten registration.
during School Council meetings and in School Council Minutes

on school websites

through invitations to stakeholders at community forums



Appendix A
ROLES and RESPONSIBILITIES in SPECIAL EDUCATION

The Ministry of Education has begun to define roles and responsibilities in elementary and secondary education
in several key areas:

legislative and policy framework
funding

school system management
programs and curriculum

Itis important that all involved in special education understand their roles and responsibilities, which are outlined
below.

The Ministry of Education

defines, through the Education Act, regulations, and policy/program memoranda, the legal obligations of
school boards regarding the provision of special education programs and services, and prescribes the
categories and definitions of exceptionality

ensures that school boards provide appropriate special education programs and services for their
exceptional pupils

establishes the funding for special education through the structure of the funding model. The model
consists of the Foundation Grant, the Special Education Grant, and other special purpose grants.

requires school boards to report on their expenditures for special education

sets province-wide standards for curriculum and reporting of achievement

requires school boards to maintain special education plans, review them annually, and submit amendments
to the ministry

requires school boards to establish Special Education Advisory Committees (SEAC)

establishes Special Education Tribunals to hear disputes between parents and school boards regarding the
identification and placement of exceptional pupils

establishes a provincial Advisory Council on special Education to advise the Minister of Education on
matters related to special education programs and services

operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind, or who have
severe learning disabilities.

The District School Board or School Authority

establishes school board policy and practices that comply with the Education Act, regulations, and
policy/program memoranda

monitors school compliance with the Education Act, regulations, and policy/program memoranda

requires staff to comply with the Education Act, regulations, and policy/program memoranda

provides appropriately qualified staff to provide programs and services for the exceptional pupils of the
board

obtains the appropriate funding and reports on the expenditures for special education

develops and maintains a special education plan that is amended from time to time to meet the current
needs of the exceptional pupils of the board

reviews the plan annually and submits amendments to the Ministry of Education

provides statistical reports to the ministry as required and as requested

prepares a parent guide to provide parents with information about special education programs, services,
and procedures

establishes one or more IPRC’s to identify exceptional pupils and determine appropriate placements for
them

establishes a Special Education Advisory Committee

provides professional development to staff on special education



Trustees
The Trustees will take part in the following activities in regard to special education:

approve policy statements articulating special education philosophy and goals

ensure that each school has adequate, qualified staff to provide educational programs for students with
exceptionalities

allocate necessary funds for the provision of special education programs and services

establish the Special Education Advisory Committee (S.E.A.C.)

receive the recommendations from the Special Education Advisory Committee through the director

The Special Education Advisory Committee

makes recommendations to the board with respect to any matter affecting the establishment, development,
and delivery of special education programs and services for exceptional pupils of the board

participates in the board’s annual review of its special education plan

participates in the board’s annual budget process as it relates to special education

reviews the financial statements of the board as they relate to special education

provides information to parents, as requested

Director of Education (or Designate)

The Director shall be responsible for the following activities in regard to special education:

the establishment and on-going review of special education programs and services as directed by the Board
and the Ministry of Education

receiving and disseminating all correspondence from the Ministry of Education

ensuring that an Annual Review in special education is conducted and that recommendations are prepared
for Board approval

chairing a system I.P.R.C. which requires special consideration

ensuring compliance with The Education Act and the Regulations made there under

developing an annual budget in special education with regard to staffing, resources, professional
development and transportation

authorizing, in writing, and in advance, all specialized assessments of individual pupils that will be a cost to
the board

Special Education Lead

The Special Education Lead shall be responsible for the following special education activities:

receive and act upon any correspondence received from the Director or designate

be a liaison with other boards and agencies

act as a resource to SEAC

assist principals and special education teachers in organizing the delivery of special education programs
and services based on established policies and procedures

if required, attend initial Identification, Placement and Review Committee meetings and de-identification
meetings via teleconference

organize system special education meetings for SET teachers, as required

order system special education resources as required

co-ordinate the use of external resources

provide input to the annual Special Education Review and revisions to the Board’'s Special Education Plan
co-ordinate the development and revisions of system special education documents

organize system professional development for staff in special education

provide input into the preparation of the annual special education budget

receive and co-ordinate all external assessments which the board is purchasing

process and approve all SEA claims

Attend all new IPRC’s

Mental Health Lead

The Mental Health Lead will be responsible for the following:

liaise with other Board committees, Ministry of Education departments (e.g. School Mental Health ASSIST),
and the community agencies on behalf of Special Education team

Facilitate “leading Mentally Healthy Schools” within the Board and team to enhance the well-being of all of
our students and promote inclusion



e Increase mental health literacy, enhance staff ability to recognize early signs of behavioural-emotional
problems, select and support appropriate strategies, and help students and families access needed
services

e Delivery, facilitation, and coordination of training modules to support the “Supporting Minds” resource
developed by the Ministry of Education in consultation with School Based Mental Health ASSIST

e Delivery, facilitation, and coordination of other training relative to mental health to build capacity of
principals, the team, and teachers relative to mental health

e Work with Board and team to incorporate whole school and class-based strategies to build emotional self-
regulation and foster resilience (e.g. Second Step, mindfulness, etc.)

e Serve as resourced for SEAC and special education team on evidence based mental health interventions
and educational strategies for students with special education needs who may be experiencing persistent
or episodic mental health issues

e Work with special education lead, positive behaviour support lead, teacher diagnostician, principals, SETs,
and others in the provision of an individualized support plan for students with presenting mental health
issues that address triggers, signs of escalation, supportive strategies, and accommodations

e Support and develop evidence informed, strength based perspectives and positive youth development that
focus upon the identification, exploration and use of strengths to move learning forward and enhance
fortifying relationships in the school setting

e Work with the team on quality improvement initiatives based on the results of Tell Them from Me Surveys
and other board and school based feedback mechanisms

Positive Behaviour Support Lead
The Behaviour Expertise Consultant, under the supervision of the Special Education Lead, shall be responsible
for the following special education activities:

e Provide support to schools to ensure that directives in PPM 140 are carried out with respect to
incorporating methods of Applied Behaviour Analysis (ABA) into programs for students with Autism
Spectrum Disorders (ASD)

e Provide training/coaching to school staff on ABA instructional approaches

e Provide leadership and support for schools in the area of behavioural programming for ASD students

o Assist administrators, SETS, classroom teachers and education assistants with program planning and
implementation for behavioural issues with ASD students, including alternative learning opportunities

e Collaborate and coordinate services with community partners in providing support for ASD students,
families and schools

e Resource to SEAC (Special Education Advisory Committee) when requested

o Other duties as assigned by the supervisor




Identification, Placement and Review Committee Chairperson
The duties of the chairperson shall be:
e prior to an I.P.R.C., to be familiar with the general procedures for I.P.R.C.’s as outlined in the Board’s
Special Education Plan
o at the meeting:
e tointroduce all participants at the meeting
- to explain the purpose, process and procedures to the parent/guardian and/or adult student
- to make sure that all documents have been signed
- to explain the legal rights to the parent/guardian and/or adult student
e to conduct the meeting in a formal, but friendly manner and yet ensure that all legal requirements have
been fulfilled

Principal

e carries out duties as outlined in the Education Act, regulations, and policy/program memoranda, and

through board policies;

communicates Ministry of Education and school board expectations to staff;

ensures that appropriately qualified staff are assigned to teach special education classes;

communicates board policies and procedures about special education to staff, students and parents;

ensures that the identification and placement of exceptional pupils, through an IPRC, is done according

to the procedures outlined in the Education Act, regulations and board policies

e consults with parents and with school board staff to determine the most appropriate program for
exceptional pupils;

e ensures the development, implementation, and review of a student’s Individual Education Plan (IEP),
including a transition plan, according to provincial requirements;

e ensures that parents are consulted in the development of their child’s IEP and that they are provided
with a copy of the IEP;

e ensures that parents are consulted in the development of their child’s IEP and that they are provided
with a copy of the IEP;

e ensures that appropriate assessments are requested if necessary and that parental consent is
obtained.

The Teacher

e carries out duties as outlined in the Education Act, regulations, and policy/program memoranda;

o follows board policies and procedures regarding special education;

e maintains up-to-date knowledge of special education practices;

o where appropriate, works with special education staff and parents to develop the IEP for an exceptional
pupil;

provides the program for the exceptional pupil in the regular class, as outlined in the IEP;

e communicates the student’s progress to parents;

o works with other school board staff to review and update the student’s IEP.

Special Education Teacher (S.E.T.)

(in addition to the responsibilities listed above under “The Teacher”)

e holds qualifications, in accordance with Regulation 298, to teach special education;

e monitors the student’s progress with reference to the IEP and modifies the program as necessary;
e assists in providing educational assessments for exceptional pupils.

Guidance Services - (Secondary Panel)

Guidance personnel, when necessary, will take part in the following activities in regard to special education:
o work closely with the special education teacher in meeting the needs of the identified students

make written referrals for special education services to the principal

participate in school conferences as requested

provide guidance services for students as determined at a conference or an I.P.R.C.

attend Identification, Placement and Review Committee meetings as requested

refer new student OSR’s containing special education documentation to the special education teacher




Educational Assistant

Within the Superior-Greenstone District School Board, it is understood that the classroom/subject teacher
is responsible for all identified students enrolled in the class.

Where an educational assistant is in place, the assistant may be assigned the following activities in regard
to special education under the supervision of the classroom/subject teacher or principal:

attend to the physical needs of students by lifting, feeding, toileting (for example diapering,
catheterisation) providing maintenance therapy and promoting good personal hygiene

attend to other health related needs

provide assistance to students individually or in small groups through the implementation of educational
programs directed by the teacher

contribute to educational plans by providing input to the teacher in designing the program

assist teachers in student evaluation through observation, recording and/or data collection

maintain a daily journal for school use

ensure a safe environment through supervision of students during arrivals and departures, recesses,
lunches and in the classroom

contribute to daily lessons, activities and programs by assisting the teacher in ensuring the availability
of learning materials and equipment

support and provide a positive environment for student integration through effective communication
and involvement with other staff members and students

carry out scheduling changes that develop as a result of the changing needs of the students and/or
staff

ensure ongoing personal growth through participation in system professional development and in-
service training

ensure that any communication with parent happens only with the approval of the teacher or principal
maintain a code of ethics with regard to staff and students

The Parent/Guardian

becomes familiar with, and informed about board policies and procedures in areas that affect the child
participates in IPRC’s, parent-teacher conferences, and other relevant school activities

participates in the development of the IEP

becomes acquainted with the school staff working with the student

supports the student at home

works with the school principal and teachers to solve problems

is responsible for the student’s attendance at school

The Student

complies with the requirements as outlined in the Education Act, regulations, and policy/program
memoranda

complies with board policies and procedures

participates in IPRC’s, parent-teacher conferences, and other activities, as appropriate



What are the Ministry's Provincial
and Demonstration Schools?

hlind, and severely learming-disabled students, as well
as those with attention deficst hyperactivity disorder
(ADHDY). Residential programs are effer=d at the
schools Monday to Friday, for stodents who Bve too
far from scheol to mawel daily.

Demonstration Schools for
English-speaking students with
severe learning disabilities,
including learning disabilities
associated with ADHD

Ametinyst Schoal

1080 Hightury Avemme
Londen, 0N MW5Z 4V0
Telephone: (51%) 4334408

Sagonaska School
350 Damdas Sirest West
Belleville, ON ESP 1B2
Telephone: (513) 967-2830
Trillium School

347 Criario Street South
Milton, ON LST 3X9
Telephone: (903) B75-8428

Schools for the deaf:

Eamest C. Drary Schoal
153 Omtario Street South
Milton, ON LOT IM5

Telephone (5) 878-7195
TTY: (905) B78-7105

Robarts Schoal

104) Hightnry Aveme

P.O. Box 7360, Saton “E”
Londen, O HN5Y 4V0
Telephone and TTY: (519) 4534400

Sir Tames Whitney Schoal
350 Drundas Street West
Belleville, ON ESP 1B2
Telephone and TTY- (613) 067-2823

School for the blind and deaf:

'W. Binss Macdemald Schoal
350 Brant Avenue

Eranford, ON M3T 310
Telephone: (518) 759-0730

French-language school for the
deaf and Demonstration School
for French-speaking students
with severe learning
disabilities, including learning
disabilities associated with
ADHD

Centre

28] rue Lanark

Oetawa, 0N E1Z5RE
Telephona: (§13) 761-0304

Where can parents obtain
additional information?

Additional information can be obtained from:
Superintndent of Education, Superior-Greenstons
District School Board, Marathen, O (B07) 229-0434;

or ooe of the following scheol principals:
B A Parker Public School 854-1683
Beardmare Public Schodl 875-2128
Diorion Public School B57-2313
Gearge 0" Weill Poblic School BRT-2107
i Public Schoal B26-4011
Marparet Toromey Public School 1303050
Marjarie Mills Public Schoal B76-23566
Hakina Public Schoal 320-5356
Bed Fock Public Schoal 3B6-2153
Schreiher Pablic School 824-2081
Terrace Bay Public School B25-3153
Geraldton Composite Hich School 8540130
Lake Superior High School 825-3271
Manitouwadee High Schoal B26-3241
Marathon Hizh Schoal 2201300

Nipigon-Red Rock District High School
886-2201

Regular Board Agenda June 25, 2018 Page ﬂgmndix B

SUPERIOR-GREENSTONE
DISTRICT SCHOOL BOARD

PARENTS’ GUIDE TO
SPECIAL EDUCATION,
APPEALS, SUPPORT
ORGANIZATIONS, AND
BOARD CONTACTS



APPEALS

From time fo time parents disazmes with the
idextification or placement of their child. In order o
appeal aither the identification or placemsnt of a
child, a specific process bas been developed. This
process is outlined below. Please node that that
Tequest mast be received in writng and timelines nead
to be follewed

What can parents do if they disagree with
the TIPRC decision?

Ifyou de mor agres with either the identfication or
the placement decision made by the IPRLC, you may,
within 15 days of receipt of the decision, request that
the IPRC hold a second meefing fo discuss your
concerns; of within 30 days of receipt of the decizsion.
file a notfice of appeal with Superior-Gresnstone
Dristrict School Board, Marathon, O3 (307) 220-0434.

Ifyou de mor agrees with the decision after the second
meetng, yon may file a notice of appeal within 15
days of receipt of the decision (see Appeals).

Ifyou do not consent to the IPR.C decision, but you do
ot appeal it, the board will insmact the principal to
implement the IPRC decision.

APPEAL PROCESS

How do I appeal an IPRC decision?

Ifyou disapree with the IPRIC s idemtification of youor
child as exceptional or with the placement decision of
the IFR.C, you may, within 30 days of receipt of the
original decision or within 15 days of receipt of the
decision from the second mesting described in the
IPRC pamphlet, give written notfication of your
intention to appeal the decision to the Direcior of
Education; PAO. Bagz A, 12 Hembo Dinve, Marathan,
Omtario, BOT 2EQ.

The notice of appeal must mdicats the dacision with
which you disapres; and incluwds a starement that sets
oAtk your reasons for disagresing.

What happens in the appeal process?
The appeal process imvalves the following steps:

= The board will establish a special educaton
appeal board i hear your appeal. The appeal
‘toard will be composed of three persons whao
have no prior knowledge of the martter wmder
appeal. one of whom is o be selected by yow,
the parent.

= The chair of the appeal board will amamze a
meefing to fake place at a copvenient tme and
place, but no bater than 30 days after he or she
has been selecied (unless paremts and board
prowide writien consent o & later dats).

= The appeal board will recefve the material
reviewed by the IFEC and may interview amy
perspns who may be able o comfmbute
information about the matter nnder appsal.

=  You, the parent, and your child, if be or che is
16 years old or over, are exiitled to be present
at, and to participate in, all disossions.

= The appeal board ©Doest make s
recommendation withn 3 days of the
meefing’s ending. It may: agee with the
IPRC and recommend that the decision be
implemented: or disapres with the IPR.C and
make 3 recommendation to the board about
your child’s identfication or placement or
berth.

= The appeal board will rmeport oS
recommendaiion in whiting, fo you and fo the
schoeol board, providing the r=asoms for s
TeCommendations.

= Within 30 days of receiving the appeal board’s
what action it will ke with respect to the
recommendations (boards are not required fo
follow the appeal board recommendation]).

= You may accept the decizion of the school
board or you may appeal to a Spedal
Edwcation Tribupal Information abmrt making
an application o the mibonal will be included
with the appeal board"s decision.
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What special education programs and
services are provided by the board?

Duae fo the large geogmaphic area covered by the hoard
and the wide varance m the mmber of identified
students in each of the excepionalites, the board does
not offer self-confained special eduwcation classes.
Instead, the board suppor:s a modsl of inegration
within the regular classmoom as the prmary

for siudemts. This placement may be soppored by
resource assistance fo the classoeom feacher for
propram modifications and accommodatons.  The
SER.T may also provide respurce assistance divectly fo
the spdent om am “as Teguired” basiz.  Special
Education assisiants alse support this modsl

If, after prowiding a smdent with vanous supports o
access the educational system, it is determined by the
board that the shademt’s needs are so great that he'she
requires a special education placement muiside of the
board’s jurisdiction, the board will investigate its
ability to purchase a program from anodther board or o
refer the smdent o ome of the Prowincial
Demeomsiration Schoals.

SUPPORT ORGANIZATIONS

What organizations are available to
assist parents?

Many parent orpamizatioms are available to prowide
information and support to paremts of exceptonal
children  Locally, the fu]h:rwmg oTZAnRizations are
e]jgihle for mmnh-uship on I:mr-i'; Special

¥  Easter Seals — Thunder Bay District Office

Provincial orgamizatioms:

¥ Assoriaton for Bright Children
¥  Leaming Diisahilities Associaton of Omtario
¥ Geoeva Cemter for Autism



What happens at an IPRC meeting?
* The_dﬂinmmwnemdﬂ;ﬂainsﬂtpurpuseufﬂm

meeting:

¥ The IPRC will review all available information about your chid. The
members wil:

= consider an educational assessment of your child;

= consider, subject to the provisions of the Health Care Consent Act,
1998, a health or psychological assessment of yowr child conducted
by a qualified practitioner, if they feel that such an assessment is
required to make a comect identfication or placement decision;

= intenview your child; with your consent if your child is less than 18
years of age; if they feel it would be useful to do so; and

= consider any informabon that you submit about your child or that your
child submits if he or she is 16 years or clder.

= The committee may discuss any proposal that has been made about
a special education program or special education service for the
child. Committee members will discuss any such proposal at youwr
request or at the request of your child, if the child is 16 years of age
or older.

= You are encouraged to ask questions and join in the discussion.

= Following the discussion, after all the information has been presented
and considered, the committee will make its decision.

What will the IPRC congider in making itz placement
decision?

Befiore the IPRC can consider placing your child in a special education
diass, it must consider whether placement m a regular dass with
appropriate special education services will:

=  meet your childs meeds; and

= be consistent with your preferences

I the committee decides that your child should be placed in a special
education class; it must state the reasons for that decision in its written
statement of decision.

What will the IPRC written statement of decision include?

The IPRC written statement of decision will state:

=  whether the IPRC has identified your child as exceptional;

= where the IPRC has identified your child as exceptional

= the categories and definitions of any exceptionalities. identified, as
they are defined by the Minisiry of Education;

= the IPRC description of your child's strengths and needs;

= the IPRC placement decision; and

= the IPRC recommendations regarding a special education program
and special education senvices;

»  where the IPRIC has decided that your child should be placed n a
special education class, and the reasons for that decision.

What happens after the IPRC has made its decision?

= N you agree with the IPRC decision, you will be asked to mdicate, by
signing your name, that you agree with the identfication and
placement decisions made by the IPRC.

= [ the IPRC has iden&fied your child as an exceptional pupd and if you
agree with the IPRC identification and decisions, e
board will prompdly notfy the principal of the school at which the
special education program is o be provided of the need to develop
an Individual Education Plan {IEF) for your child.

Once a child has been placed in a special education
program, can the placement be reviewed?

= A rewiew IPRC meeting will be held within the school year, unless the
principal of the school at which the special education program is
dispensing with the annual review.

= You may request a review IPRC meeting any time after your child
has been in a special education program for 3 months.

What does a review IPRC consider and decide?

= With your written permission, the IPRC conducting the review will
consider the progress your chid has made in relation to the IEP. |
will consider the same type of information that was orginally
considered by the IPRC. as well as any new information.

= The IPRC will review the placement and identification decisions amd
decide whether they showuld be continued or whether a different
decision should now be made.

What can parents do if they disagree with the IPRC
decision?

K you do not agree with either the identification or the placement decision
made by the IPRC. you may within 15 days of receipt of the decision,
request that the IPRC hold a second meeting to discass your concemns; or
within 30 days of receipt of the decision, fle a notice of appeal with
Superior-Greenstone District School Board.

K you do not agree with the decision after the second meeting. you may file
a notice of appeal within 15 days of receipt of the decision (see Appeals).

i you do not consent to the IPRC decisions but you do not appeal it, the
board will instruct the principal to implement the IPRC dedision.

MNotes:

1. If you wish to recelve this parents’ guide In Brallie, large pant, or
Fudiocassette format, please confact the board at the addness lsted bDelow
or ielephone number showm on the last page of this guide.

2 Vimen usad in this guide, the wond “parent” Includes quandian.

“SUPERIOR-GREENSTONE
DISTRICT SCHOOL BOARD

THE PARENTS’ GUIDE TO
SPECIAL EDUCATION



The Education Act requires that school boards provide, or purchase from
another board, special educaion programs and senvices for ther
excepiional pupds. The purpose of this Parents’ Guide is fo provide you
:Fﬂcﬁardtoﬂunfnrwumepmmﬁlﬁmmhedmdenhfyq;aml
as “exceptional”, deciding the pupil's placement, or appealing such
decisions if you do not agree with the IPRC.

if, after reading this guide, you require more information, please see the
board's list of contacts at the end of the document.

What is an IPRC?

Reguiation 18188 requires that all school boards set up IPRC. An IPRC is
composed of at least 3 people, one of whom must be a principal or a
supevisory officer of the board.

Initial IPRC is wsually comprised of
«  Principal
+  System Resource Personnel
SERT

For IFRC reviews:
+ Principal
« SERT
+  Classroom teacher

What is the role of the IPRC?

The IPRC wil:

+  Decide whether or not your child should be identified as excepbonal:

« ldentify the areas of your child's exceptionality. according to the
categeries and definibons of exceptionalites prowided by the Minisiry
of Education;

+ Decide on an placement for your child within the 5GOSB:
regular class; regular class with RW assistance to classroom teacher
andfor students.

Who iz identified as an exceptional pupil?

The Education Act defines an exceptional pupl as "3 pupd whose
behawioral, communicational, intelectual, physical or  muliiple
excepbionalities are such that he or she 5 considered to need placement n
a special education program...” Students are idenffied according to the
categories and definitions of exceptionalies prowided by the Ministry of
Education.

What is a special education program?
A special education program is an educational program that:

+ |5 based on and modified by the results of continuous assessment
and evaluation; and

+ Includes a plan (called an Individual Education Plan or IEP)
contaming spedcfic objectives and an ouiine of spedial education
services that meet the needs of the sxcepbional pupil.

What are special education services?

Special education services are defined n the Education Act as the faclities
and resources, including support personnel and equipment, necessary for
deweloping and implementing a special educabion program.

What is an IEP?

The |IEP must be developed for your child, in consultation with you. & must
inchude:
+  Specific educafional expeciations;
+  An outline of the special education programs and senaces that will
be received;

+ A statement about the methods by which your child's progress will
be reviewed; and

+ For students 14 years and older (except those identified as
excepiional solely on the basis of giftedness), a plan for transition
io appropriate post secondary school activities, such as work,
further education or community living.

The IEP must b= completed within 30 days after your child has been placed
in the program, and the principal must ensure that you receive a copy of it

How is an IPRC meeting requested?

The principal of your child's school:
+  Must request an IPRC meeting for your child, upon receiving your
written request;
«  May, with written notice to you, refer your child to an IPRC meeting
when the principal and the child's teacher or teachers believe that
your child may benefit from a special education program.

Within 15 days of recaiving your request. or giving you notice, the principal
must provide you with a3 copy of this guide and a written statement of
approamately when the IPRC will meet.

May parents attend the IPRC meeting?

Regulation 181/93 entifes parents and pupils 16 years of age or older:

+  Tobe present at and parbcipate in all committes discussions about
your child; and

+ Tobe present when the committee’s identification and placement
decision is made.
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Who else may attend an IPRC meeting?

+  The principal of your child's schoal;

=  Other resource people such as your child's teacher,
education staff, board support s&ff, or the representative of an
agency, who may provide further information or clarfication;

= Your representative — that is, a person who may support you or
speak on behalf of you or youwr child; and

= An interpreter, if one is required. (You may request the services of an
interpreter through the principal of your child's school )

Who may request that they attend?

Either you or the principal of your child's school may make a request for the
attendance of others at the IPRC meefing.

What information will parents receive about the IPRC
meeeting?

At lzast 10 days in advance of the meefing, the chair of the IPRC will
prowide you with written nofificaion of the meeting and an invitation to
attend as an important pariner in considering your child's placement. This
letter will notify you of the date, time, and place of the meeting, and it will
ask you to indicate whether you will attend.

Befiore the IPR.C meeting occurs, you will receive a writien copy of any
infoemation about youwr child that the chair of the IPRC has received. This
may nclude the results of assessments or a summary of information.

What if parents are unable to make the initial meeting?

[f you are unable to make the initial mesting, you may:

=  Contact the school principal o amange an altemative date or ime;

= Foran IPRC review meeting. let the schoal principal know if you will
not be attending. As soon as possible after the meeting, the principal
will forward te you, for your consideration and signature, the IPRC
written statement of decision noting the decision of identification and
placement and may recommendation regarding special education
programs and Senices.
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Web Sites
Organization Adress
2110ntamioNorth.ca www_OntarioMorth.ca
g y health gov.on.calenglish/

Assistive Devices | "™ b6
|Program il

adp_mn. himd
WR kLot winw_childcare.on.ca
x:m |- www communitylivingontario.ca
|Easter5&d Society www_easterseals org
[Fospitat for sick P
independent 7
Leaming Centre WL ilc-cei.com
IW Lega www kalc.ca
|Ki$ Hedp Phone www kidshelpphone ca
|Leaming Disabiities
Acsociation of www.ldao.ca
Cnianio
|L&@J And www legalaid.ca
I .
MF i Bpericy WIWW_NOEP.0N.C3
Iﬂﬂﬂ. b 5 www.marchofdimes ca
Thunder Bay
|District Heaith Unit e
I'IHS oy, W respitesendices.oom

School to Commumity Transition:
Commurnity Resources

The Superior-Greenstone District School Board, Special
Education Advizory Committes (SEAT), understands the
vital need for information regarding community-bazed
support programs during the transition from high
school to the comemunity.

The community organizations, agencies contained in this
brochure are among many that offer support to
students with specizl needs. We hope that thiz
compilation of availshle sources, complete with contact
numbers, iz of assistance fo you

P01 Biag A—12 Hamio Drive

Mambhon, ON POT 260
BOT-229-0438 /| 1BE-E4-1111
Fam B07-229-1471

Small Schools Make A Difference

Pragram Information

Folbowing are descriplions of some of the programe mentioned in fis brochurs:

Adulf Protective Services provides information on resources and senvices for adults with a developmental
dizability, explores opfions with individuals in onder to assizt them with goal setfing and decision making, helps to
coordingie services, and works in parnerchips with other community agencies fo improve the economic and
social condifions of adults with developmental disabiifies.

Assistive Devices Program provides support and funding to Ontario residents who have long-term physical
dicabilifies. This program provides access to personalized assistive devices which increase independence and
which are appropriate fo the individual's basic needs.

Community Care Access Centres are the local point of access to community-based health care senices,
CACs are funded by the Ministry of Health and Long-Term Care and were created to coondinate a vanety of
health services to maintain an individuals health, independence and quality of ke

Dilico Anishinabek Family Care provides a range of recponsive individual, family and community programs
and services for all Ansshinabek people, including the physical health, the mental health and the health of fhe
communiies where Anichinabek people live by promoting weliness, preventing iliness and trauma, and provid-
ing dEagnesic, treatment and rehabilitation.

Rural Childrens’ Services Partnership works with community agencies fo provide integrated network of
health, mental health and special education services to children with special needs and their families who reside
in rural and remote communities of Northern Ontario.

Kinna-Aweya Legal Clinic provides legal advice and assistance fo all low-income rezidents in the District of
Thunder Bay. Senvices are offered at no cost io people with low-incomes who meet the financial ebigldity quide-
lines. KALC's focus is on helping people get income maintenance benefits and maintain acoess to housing.
KALC are not able to assist in criminal or family law matters.

Morth of Superior Programs offer Rural Children's Services Parinership, one-to-one counseling, family coun-
ceiing and substance abuse counseling.

Thunder Bay District Health Unit provides health information and prevention-related dinical services to peo-
ple of 2l ages, are advocates for healthy publc policy, mvestigates repontable diseases and uphoid requla-
tions that apply o public health.

Superior-Greenstone Association for Community Living provide dinect services and support to individuzis
identified with an intellectual disabity, and their families, so that people may plan their future as productive, fully
participating ctizens in the community. Community Living Ontasio supports this activity by linking local assodia-
fions and their members with the rezources and information they need, and by offering training and consultation
in the areas of famiy support, education, empioyment. human rights, community participation, advocacy and seif
-planning.




Support | Family Concerns Health Concerns Health Concerns (Cont'd) Job Traiming | Employment
Organization | Basedin/ Contact Number Organizaton Basedin/ Contact Number Organizafion | Based in/ Contact Number Organization | Based in/ Cantact Number
Addictions Counselor .
Aduit Protective Marathon 229-1340,x2226 | | Ontario Works Manitouwadge  526-2669 Northem Health Travel 4 S0.451.4006 Employment
i Grant Standards (Working
Senvices Gerakdton 8530499 a 1-800-5315551
Canadian Mental Health 18882693100 s Condifions—Min. of
Community Care Gerakiton 8542092| | Crisis Response Line 5""““5. peech Schreiber 8241304 Labour)
Access Centres T"I';:dﬁu"“ 1-B00.626.5406 Crisic Responze - Human Resources (eraldton 854 0635
By Senvces Suicide 1-866-568-8968 Telehealth Onario 1-866-797-0000 Development Canada |Marathon 2290959
Dico Ojbway Chid 12792 oot I L Geradtn - o ica Norest Geraldton 8540859
and Family Servicss Hipiwa““' a7 | | EatRisht Oniario 1.877-510-5102 L';:m rlitay Distict | 1 t"""‘l 3 mmwm Employment Centre :;Enm ﬁ;ﬂ;ﬁ
Coradion 8547000 g | | et Card Inguiries 1-800-664-5988 Nipigon 8873031 -
Manitouwadge 8264326 | | Hospital for Sick Schreiber  624-2413 "‘a"'“""‘gﬂ?& Manitouwadge 826-1414
Food Banke Marathon vames|  |craden Toronio  416-813-1500 — : Employment Cenire
Schreiber ba-2018 Geraldion 8541862 Contimang Education Supenor Traning & oy pa7oTas
Temace Bay  825-3647 . Organization Basad in / Contact Number Employment Program
Manitouwadge  B26-3251
Hospitals Marathon 2281740 i Ceraldion 540857
i Confederafion Call
North of Superior | ANl Communities ¥'F'9°" Egggg’g S |Marathon 2292454 General
Programs 1-677-895.66T7 erace Bay Confederation Callege Organization | Based in / Contact Number
Beard §75-2058 : :
GE‘_EH";"E oo Distance EducationE- | Thunder Bay ~ 475-6550 pR—— 3002506021
Kinna-Awayalegal | 736770 Maniipuwadge  B26-3333 2 Program TTY: 1-B00-367-5559
Clini Medical Clini Marathon 2293243 Geraldion ~ 854-0542 :
inic inics ara i e toa Easter Seals Society |ThunderBay  W5.7622
- Nigigon BET-1110 ]
Lutheran COMMUNRY | i er Bay 1.866-752-5427 Schreber  B24-29% Contact North Manitouwadge 826-3327 Kids Help Phone 1-800-668.6868
Care Centre (Thunder 5 8062 T §25.3235 Marathon — 229-2790 :
nd District emace Bay . Member of Fariament
Bay and Distict) - Nipigon 8873320 e Of Pori et | Foderal 1888266 8004
. Mental Health Service K Temace Bay 8759160 ]
Marathon Children and X . 1-866-531-2600 —
Famiy Canire Margthon 223.3031) | Information Onario : Member of Provincial
T———YY Independent Learning 1.800-387-5512 Pariament T —
Manitouwadge 8264224 Mental lnese Support |\ o 798 35T Centre Michae! Gravelie, Provincia
Marjorie House Marathon 29290| | Network oy MPP
o ; Schrsiber 8241362 Beardmore 8752212
Schreiber 824-3360 Dorion 857-2318 prr—
Superior Greensione | Geraldon 85409200775 [C IACounseling  [Marathon 2294720 Geraldton 8541490 Dimes ThunderBay 345659
Associafion for Red Rock 8862801 Geraldon 8541321 Longlac m:g ——
Community Living Mipigon BE7-2748 Longlac B76-2235 Public Libraries Manitouwadge ' UJsers perator 1-B00-B55-1155
North of Super Maniouwadge  B26-4517 Marathon 2230740 Assistance
penar Marathon 2290607 Nipigon 887-3142 TIY Users Relay
Programe Nigigon BAT.26T0 RedRock 8862558 oni 15008550511
Schredber B24-26867 Schretber 824-2477
TemaceBay  B25-3238 Terace Bay 8253813
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Transitions

SOUrces: owas Mimistry of Education, Taositas Pnsing: 4 Rasoorr: Guida 7 - Planming Enry to Behaol: & Resourss Guide S05; PPM 140

Transitions

Eudents encounter moany fransifions throughout their eduecaotfional career and in their
wes beyond school. Transitions can involve eniry fo school, class to class, grade to
grade, algmeniony. o secondory and schod to worke, A fransfion requires carsful
planning. The 3GDGE supporfs  tronsifion plaonning for all stodents. Tronsiions are
complex and include significant changes to many aspects of o student’s routines.

There are many types of transitions...

Entry to School

The goal of clanning for entry o school is fo helg children adjust quickly to o new
school setfing, enjoy learning, and develop a posifive offifude towards educafion.
A good start to school improves a child's chancses of success from school entry fo
graduaticn.

An enfry-to-school plan should provide adequate time for
children and parents fo learn and prgciise the skills and roufines
that will focilitate a smooth move to elementary school. Transition
plans for some children may reguire more careful planning and
coordination.

In-School

Transitions hagppen between grades and divisions, and from Transitons

elementary to secondary school. These transitions are complex E""-"”‘jﬂ“l 2

and include significant changes to many aspects of o student’s

routines. 3ome transifions occur on a regular basis betwsen Tt Menming 5

activities and settings within the structure of the school FEM 140

day. Cther transifions cccur less frequently. Flanning for FEM 1ES

all of the transficns in a student’'s schogl day helgs the ndividodl Educatan Flans | o
. . Transitbon Portfolio

student to cope with change and to adapt to a variety of — on

settings.
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Beyond High School

The transficn from school to work, further education, and community iving can e
particularly challenging for some students. Svccessiul fransitions require o collobo-
ratiye approach involving the sfudent, the school based team, porents, employers,
community agencies and providers of post-secondary education.

The transition plan must include the following elements:

. Specific goals for the student’s fransifion o post-secondary acfivities. The

gaals must be realistic and must reflect the strengths, needs and interasts of
the students;

. The actions required, now and in the future, to cochieve the stoted goals;
. The person or agency (fhe student, parents, educators, providers of spes
cialized support and services, community agencies) responsible for orin-

yolwadin completing or providing assistance in the completion of each of
the identified actions;

. Timelines for the implementafion of each of the identified actlions.

Transition Planning

In more complex siuafions, transifion plonning meefings will e aranged with
the receiving school and parents to discuss topics such Qs:

. identifying a school contact and connection

. scheduling of sulsjects

. intensity, durafion and frequency of support reguired

. |.E.P.revisicns

. academic program medifications and aoccommodations
. altemative programming

. roufines, transitions during school day

. plan for unstructured fimes - breaks, lunch

. transportation reguirernents

. gnvironmental suppaorts

. schedule for staff fraining

Policy Program Memorandum 140 (PPM 140)

This Ministry of Education Mernorandum directs Principals to ensure that transition plans
are in place for students with Autism Spectrum Disorders. Applied Behoviourgl Analysis
[&5A) methods must be used o supgort fransifions where appropriafe.

\ J




Superior-Greenstone District School Board

Policy Program Memorandum 156 (PPM 156)

PPM 156 states thot a fronsition plan must ce developed for all students who have an
IEP, whether or not they have been identified as exceptional by an IPRC and including
those identified as giffed. The fransition plan is developed s part of the IEP

Individual Education Plans

Collaporative planning for a student's transition is formally documented in the stu-
dent’s IEP with input from the student, parent{s}/guardicn(s). the principal, school stoff,
community agencies, and postsecondery institutions, as appropriate. The plan should
reflect the student's needs and goaols for his or her future.

Creating Pathways to Success

An Education and Career/Life Planning Program for Ontario Schools, Policy and
Program Requirements, Kindergarten to Grade 12, 2013

Creating Pathways to Success: An Education and Career/Life Planning Program for Ontario
Schools, Policy and Program Reguirements, Kincergarten to Grade 12, 201 3 describes a CREATING
comprehensive education and career/life planning program for Kindergarten to Grade 12 "*“}“ AYS
1O SUCCESS

designed to help students achieve their personal goals and become competent, successful,
and contributing members of society, Creating Pathways to Success supercedes Choices Into
Action: Guidance and Career Education Program Policy for Ontario Elementary and
Secondary School, 1999, The new policy’s goals are to:

o ensure that students develop the knowledge and skills they need to make informed
education and career/life choices through the effective application of 3 four-step
inquiry process;

o provide opportunities for this learning both in and cutside the dassroom; and

e engage parents and the broader community in the development, Implementation, and evaluation of the
program, to support students in their leaming.

For More Information ...

hitp://www.edu.gov.on.ca/eng/general/elemsec/speced/iransiti/transition.pdf
hitp://mwww.edu.gov.on.ca/eng/parents/planningentry.pdf

Creating Pathways to Success (PDF, 983 KB)

Education and Career/Life Planning Program Fact Sheet (PDF, 360 KB)

Page3
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A Guide for Parents and Students
ASSESSMENT

April 2016

Source: Leaming For All, Ontario Mindstry of Education, 2013
Purposes of Assessment

Classroom Assessment is an on-going process:

The primary purpose of assessment is to improve student learning and funcheoning within dassroom and

schiool environments. Assessment may therefore:
* Specify and verify a student’s strengths and needs;

# Dietermine particular interventions that may be necessary for the student to gain access to
opportunities for achisving desired cutcomes. Assessment may also halp to inform decisions about
programs suitable to a student’s learning needs.

Regular Boar
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Psycho-Educational Assessment

Teachers often refer students who are exhibiting difficulties at school for a psychological
aszessment., The most common reasons for referring students for a psychological assessment
are that they are having difficulty acquiring age-appropriate academic =kills, or controlling
their behaviour.

The purpose of a psychological assessment is to determine a learning profile of the student.
The learning profile is a description of strengths and needs. With this understanding,
Psychological Services staff can make recommendations to the school staff and parents about
ways to help the child. Eecommendation often include teaching and learning strategies,
curriculum areas to reinforce, language and learning skills to teach, and behaviours to target
for change.

The Ministry of Education has sat out requirements for conducting psychological assessments

within school boards in its Policy/Program Memorandom No. 39

Sources of information for a psychological assessment include:

1
A

e B

3
6.
T
8.
o,

A review of the student’s educational history from the Ontario Student Eecord (OSRE);

A review of the student’s developmental history, provided by parent/guardian;

The teacher's description of the student’s difficulty;

The parents’ or guardians’ understanding of the student’s difficulty;

Test of intellectual or cognitive ability

Tests of specific processes, such as visual-perceptual skills, auditory skills, and memory;
Tests of academic achievement;

Tests of social and emotional functioning,

Measures of personality and self-esteem;

10. Discussion with the stndent on his or her perzpective on the problem
11. Eehavioural rating forms completed by the child’s teacher and parent(s) to axamine for

behavioural, attentional or emotional difficulties.

Speech-Language Assessment

Speech-Language assessments are completed by Speech-Language Pathologists. They are
members of the College of Audiclogists and Speech-Language Pathologists of Ontario and are
regulated health professionals,

EReferrals for assessment are made by the school team when questions and concerns arise
about student speech and langunage skills, Speech-Language Pathologists develop programs to
help remediate and build articulation and/or language skills.

Frogramming may occur within the regular classroom or, where indicated, might be carried
out by Speech-Language Assistants under the direction of the Speech-Language Pathologist.
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Key Terms

Adaptive: Adaptive behaviour inchades the age-appropriate behaviours necessary for people to
live independently and to function safely and appropriately in daily life. It can be thought of as
a sort of "practical intelligence." It is usually measured by scales that identify how well a person

manages within his or her own enviromment.

Cognitive: All the mental activities linked to thinking, knowing, and remembering. A term
which refers to reasoning or intellectual capacity.

Criterion Referenced: A test that is designed to measure that a person has reached a pre-
determined lewel of parformance or competencs. Example: EQAQ tests.

Diapnostic: In general, diagnostic is a term used when one is using information to carify
characteristics about a person. In education, informal diagnostic testing coours when a teacher is
using information obtained during in-class testing to determine a student’s learning nesds. For
regulated health professionals (i.e., medical doctors, psychologists) diagnostic refers to the
process of identifying a condition, disordsr or disease from its signs and symptoms. This leads
to a medical diagnosis. When a qualified professional diagnosss a child, he or she looks at the
signs or symptoms the child displays, such as various behaviours, ways of communicating, or
thoughts that a child may hawve.

MNorm Referenced: A test that has been given to a very large group or groups of people. A score
obtained by one person taking the test can be compared to scores from the “norming group”.
This allows test administrators to make statements about how a person's abilities (or
achisvement, or behaviour, etc.) compare to those of people who are of similar ages/ grades. Ex.
CCAT; Most Psycho-educational and Spesch-Language tests.

Profiles: The classroom teacher is responsible for meeting the leamning needs of his or her
students. Effective instruction begins with an understanding of the neads of the leamers. The
teacher needs to lmow about both the needs of the entire class as a group, and the needs of
individual students. If a child is demonstrating diffioulties in school, it is important to identify
the causes and take appropriate steps to alleviate them. This can l=ad to informal diagnostic
testing.

Standardized: Tests that are made to be given and scored in a consistent and objective wav. In
order to compars one person’s performance on a test to another person’s performance on a test,
it is important that people take the test under the same conditions, and that the same scoring
procedure is applied in every case. Example: EQAC; CCAT; Psvchoeducational and Speech-
Language tests.
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DEVELOPING THE IEP

How can | Contribute to Planning Goals for my
Child?

Beginning with your child's strengths and needs is an important first

THE INDIVIDUAL EDUCATION PLAN

step. You can help byengzaging in discussions with your child and his
or her teachers around establishing short term and long term goals.

Many organizations are available to support you in understanding the There are many things you can do at home to help your child to reach his/her goals.
IEP, and/or to ide additional . ¥ hoal’ incipal

, and/or to provi Nl rEsaues. fourse % principat can - Talk to the teacher about what she/he plansto accomplish.
provide the names of the organizations that =rwe your area. This
information is also available in the Spedal Education Advisory = Do what you can at home to support your child's goals

Committee’s brochure that is available at your local school oron

. Take every opportunity to communicate with your child's teacher.
whanw.sgdsb.on.ca

" Prowvide additiond insights and resources to the school.

. Share significant persona family events as relevant.

SGD5B Trustess, members at large, one
or teo personsto repre=nt the
interests of First Mations students, and
representatives and altemates from up
to 12 local assodations. The loca
associztions must be sffilisted with

THE IEP $UMMARIZES THE FOLLOWING
* yourchild's strengths and nesds

WHAT I5 AN INDIVIDUAL
EDUCATION PLAN (IEP)?

An |EP is awritten plan. tis aworking
document which describes the strengths
and needs of an individual exceptional
pupil, the specid education program and
services established to meet that

*  zzzessment dats

REVIEW AND UPDATE THE IEP

Your child’s progress toward hisfher goalswill be

reviewead. Then, the |EP wil| be updated to indude
different strateges, approaches, and,/or resources
considered necessary to help the leaming process.

® spedal education services provided to your child

accommodations [supports, services that will help your child
accessthe curriculum and demanstrate learning)

am modifications changes required to grade-level

Zssociztions or organizetions that are:
fonsin the Ontario Currculum)

incorporated; operate throughout
Ontario; further the interests and
wel-being of one or more groups of
exceptional children or adults; and do
notrepre=nt professiona educators.

srams/courses not represented in the Ontario
5 Personal Care, Orientation/Mobility

bal Interwention Strategies, andfor
izn Languzge skills)

pupil's needs, and how the program and
services will be delivered. it describesthe
student's progress, and includes a plan to

®  Talk toyour child's teacher about the goals that
have been set

® Communicate regularly with your child's teacher
regarding progress.

U rt students in making successful
® your child'scurrent level of achievementin each program area £rs E

transitions.

®  Lookforevidence of growth towards goals on

e ] ® goals and specific expectations for your child
your child's report cai

®  assessment strategies for eviewing your child's achisve ments
and progress

regular updates, showing dates, results and recommendations

#* Recommend changesin gozls, strateges and/or
resgurces or support where you see aneed.

y.

® Be actvely involved in discussions at school
when your child is changing grades, schools aor
maoving into the workplace.




SETTING THE DIRECTION

HOW DOES AN IEP WORK

How can | Contribute to Planning
Goals for my Child?

An |EP outlines the special education programs and

Team Membear?

servicesyour child will mceive. There are five phases
inthe development ofan |EP:

1. Gatherinformation. -
tmes;
2. Set the direction.

3 Develop the plan.

Students are most successful when all
team members work together towards
achievable goals. As = parent:

- keep the focus on your child =t all

- tell the teacher the hopes you
hawve for your child's leaming;

WHO DEVELOPS A STUDENT'S IEP?

How Do | Wedz as an Effective [EP

Creating an |EP is a process that involves the classroom
teacher(s) with whom the student interacts, the
student, where appropriate, the studemt’s parent(s)/
guardian(s), the Educational Resource Teacher [SERT),
ather professionalsinvolved with the student, other
school personnel/support staff, and stafffrom
community agencies. Astudent’s |EP should be
dewveloped, implementad, and monitored in 2
collaborative manner. The Individual Education Plan
reflects the school board's and the principal's

o e eAE e R E=2 * bringideas and information; commitment to provide the spedal education program
L Review and update the |EP, induding the . ask questions; and services, within the resources available to the school
Transition Plan and Safety Plan . board, needed to meet the identfied strengths and needs
L value everyona’'sinput.
\ of the student.
A3 THE PARENT, WHAT ROLE DO | PLAY? . -
‘ What is an *Accommeodation™

Parents play a powerful supporting role in the |EP process and transition plan-
ning. [tis important to understand and participate in the five phases of the |EP
process. As well, be sure to ask for a copy of your child’s |IEP, within 30 school
days, sothat you can support the planned acthities at home.

You know things about your child’s approach to learning that no one else
knows. Be sure to tell the teacher about your child’s:

L likes, dislikes and interests;
L Talents and zbilites;
L interest in extracurricular acthites;

- family relationships and dynamics [induding extended family and pets);
L peer relationships and dynamics;

L family routines and schedules;

L hopes and dreams for the future induding any short andfor long term
gozls; and

. how your child learns best (e.g, by doing, through demonstration, etc.)

The term accommaodation is u=d to refer to the specid teaching and assessment
strateges, and/orindividualized equipment required toenable a student to learn and to
demonstrate learning. Accommaodations do not dter the provincial cumiculum
expectations for the grade.

What is a *Modification™?

Modifications are changes made in the 22e appropriste grade level expectationsfor 2
subject or course in order to meet & student’s leaming needs. These changes may involve
deweloping expectations and skills required in the curriculum for 2 different grade level
and/or increasing or decreasing the numbear andjor complexity of the regular grade level
expectations.

What is *Alternative Programming™?

Altemative Programming are expectztions that outlineg learning relatad to skill
dewelopment in areas not represnted in the Ontario curficulum. These may include:
Behaviour, Life Skills, Leaming Strateges orthe Sodial / Emotional needs of

the student.

WHAT 15 A TRANSITION PLAN?

Awritten plan which outlines the daily,
short term and long term changes to
programs/pathways.

Transitions may indude:

® gntry to school

® activity to activity

® class to class

* hetwesn grades

® school to school

® glementary school to =condary school

* secondary =hool to education,
career, community, and life pethway
Contained within the transition plan
are:

® individuzl goals
® actions required to achieve those goals

® identified individuas responsble for
the actions required

® spedfic imelines for completion

A Transition Plan is developed in
collaboration with students and their
families, the school, community agendes
and postsecondary partners a5
sppropriate and is eviewsed and updated
as part of the |EP review process.




Individual
Education Plan

Regular

IEP

REASON FOR DEVELOFPING THE IEF

E Student identified a5 D

exceptional by IPRC

Student not forrmally identified but requires special education
programdsenvices, including modified'slemative kkaming expectations andlor

accommodations
STUDENT PROFILE
Mame: Gender: Date of Birth:
School:
Student SEN,/MIN: Principal:

Current Grade/Special Class:

School Year:

Most Recent IPRC Date:

Exceptionality:

Date Annual Review Waived by Parent/Guardizan:

IPRC Plzcement Decision [check one)
D Regular class with indirect support

D Regular class with resource assistance
=] Regular clazs with withdrawal aszistance

P
pecial education class full-time

erial education class with partial integration

i SESSMENT DATA

List relevant educaticnzal, medical/health [hearing, vision, physical, neurological}, psycholosical,

speech/languags, cocupational, physictherapy, and behavioural asseszmeants.

Information Source

Date

Summary of Results

STUDENT'S STRENGTH AND NEEDS

Areas of 5trength

Areas of Need

Health Support Service/Personal Support Required

O ves (list below) O] Mo
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Regular

SUBJECTS, COURSES, OR ALTERNATIVE PROGRAMS TO WHICH THE IEF APPLIES

Identify each oz Modified (MOD), Accommodated onfy [AC), or Alternative (ALT)

1 Owvmoe Oac Bar g Ouwee Oar Oao

3. Owmoo Blac Oar 7. Owmoo Dac Dao
Owmco Oac Oar g Owmoe Bac Do

4. Owmoo Oac Oar g Owmoo Bac Dar

c. Owoo Oac Dot 10, Owoa Oac Oac

Elementary Program Exemptions or S5econdary 5chool Compulsory Course Substitutions

E Yes |provide educational rationale) D Na

GLE Course(s) will replace the French diploma requirement to support the student’s exceptionality

Complete for secondary students only:

Student is currently working towards attainment of the:

E Omtario Secondary Schaol Diplaom D Omeario Secondary School Certificata D Certificate of AccomplEhment

ACCOMMODATION 5

[Accommedations are assumed to be the same for zll subjects, unless otherwise indicated)

Instructional Accommodations Environmental Accommadations | Assessment Accommodations

Individualized Equipment Yes {list below) E Mo

PROVINCIAL ASSESSMENTS {accommodations and exemptions)

Prowincial asseszment= applicable o the student in the current school year:

Accommadations: D Yes (list below) D Mo

Exemptions: D Yes (provide explanatory statement from relevant EQAQ document) D MNa
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Special Education Program

T ber coarmplented for sach sultjechioourss with maodified expectations ardor each allemative progrsm with

mialive epectations

Student CENMIN:

SubjectCourss/amaiive Program:

Current Laval of Achlsvement:

Preranuisite course (f applicable)

Lerbter grade/sdark

Currant Laval of Achlevement for Alfernative Program:

Curriculum grade hevel

o wiat the sh ident can reassnably be expacied 1o acoomplish by the end of She
ative program.

L=amning Expectations Teaching Strategies Assessment Methods
(L= modifiediahemative espoeciations culfining LEst only those tral ane partioular io the shudent (Tdeniiy the assesement nothod 1o be wsed for
vl e andior 5 bz, By reporting and specife o B aming espocialions ) parmirg exnoiation)

pasical. ety grae

whiehe appropriali.)
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SPECIALIZED HEALTH SUPPORT SERVICES

Appendix C

Specialized Health

Agency or position of person
who performs the service

Eligibility criteria for students

Position of person who
determines eligibility to

Criteria for determining when
the service is no longer

Procedures for resolving
disputes about eligibility and

Support Service (e.g., CCAC, board staff, to receive the service receive the service and the required level of support (if available)
parent, student) level of support
Procedure that is needed on a The procedure is no longer
. NWLHIN . o . :
Nursing . daily basis in order for the Medical Doctor required for the student to
Public Health
student to attend school attend school
Cross referral from other An assessment by the Case conference with the
Occupational thera RCSP services or O.T. teacher Community Care Coordinator | Occupational Therapist Community Care Coordinator,
P ny NWLHIN checklist. Assessment by the | and the Occupational Therapist | indicating that services are no | Occupational Therapist, parent and
Occupational Therapist longer required. school.
: RCSP Crogs DR el BT . . An assessment by the Case conference with the
Physiotherapy services or O.T. teacher Community Care Coordinator . N : .
. NWLHIN . . . Physiotherapist indicating that | Community Care Coordinator,
(Maintenance) , . checklist. Assessment by the | and the Physiotherapist . , . .
Educational Assistant Physiotherapist services are no longer required | physiotherapist, parent and school.
Procedure that is needed on a The procedure is o longer -
Nutrition NWI‘.HlN daily basis in order for the Ministry of Health required for the student to FEVEAT, (Il el R Gl
Public Health School
student to attend school. attend school.
Referral from the parent or school i 3
Speech and language RCSP to RCSP or CCAC. RCSP and ggfheoclg Ti;efrrzﬂ]sg():rsslf (;?Ch nghecjg Ti:teézf;‘:’:n?;ipﬁ]?h A meeting with CCAC and/or
therapy NWLHIN CCAC then determine if the CCAC g bl gh b ved RCSP, parent and school.
student is eligible. e
Referral from the parent or Speech Theranist or Speech
Speech correction and NWLHIN school to CCAC. CCAC then | Speech Therapist or Speech Pgtholo ist de?erminespthe A meeting with CCAC, parent and
remediation GJCcC determine if the student is Pathologist CCAC g school.

eligible.

problem has been solved.

Administering of prescribed
medications

Educational Assistants
Board Staff

Pupil as authorized
Parent as authorized

Letter from the doctor and the
board policy documents
completed.

Medical Doctor

Letter from Medical Doctor

Meeting with the medical doctor,
school and parent

Trained Educational Assistants

Meeting with the medical doctor,

Catheterization g; Ir-leenatllth Professional or Letter from the Medical Doctor | Medical Doctor Letter from Medical Doctor school and parents.

Suctioning Educational Assistants Letter from the Medical Doctor | Medical Doctor Letter from Medical Doctor Al i 19 126l Qo
school and parents.

Lifting & positioning Educational Assistants Letter from the Medical Doctor | Medical Doctor Letter from Medical Doctor AleeHlng i e Tedee] o,

school and parents.

Assistance with mobility

Educational Assistants

Letter from the Medical Doctor

Medical Doctor

Letter from Medical Doctor

Meeting with the medical doctor,
school and parents.

Feeding

Educational Assistants

Letter from the Medical Doctor

Medical Doctor

Letter from Medical Doctor

Meeting with the medical doctor,
school and parents.

Toileting

Educational Assistants

Letter from the Medical Doctor

Medical Doctor

Letter from Medical Doctor

Meeting with the medical doctor,
school and parents.

Other




Appendix D

EXCEPTIONALITIES — CATEGORIES and DEFINITIONS

According to Subsection 8 (3) of the Education Act of the Minister of Education and Training is required to
define exceptionalities of pupils, prescribe categories of exceptional pupils and to require school boards to
employ such definitions. An Identification, Placement and Review Committee of a school uses the
categories and definitions to identify the specific needs of a pupil in order to ensure that an effective
individual education plan may be developed. Regulation 181/98 which governs Identification, Placement
and Review Committee processes, requires that the IPRC include the category and definition of any
exceptionality in its statement of decision when a pupil is identified as exceptional.

The following approved categories of exceptionalities are to be used:

BEHAVIOUR

COMMUNICATION
e Autism

e Deaf and Hard of Hearing

e Language Impairment

e Speech Impairment

e Learning Disability
INTELLECTUAL

o Giftedness
e Mild Intellectual Disability
o Developmental Disability

PHYSICAL
e Physical Disability
e Blind and Low Vision

MULTIPLE
e Multiple exceptionalities



BEHAVIOUR

MINISTRY DEFINITION

A learning disorder characterized by specific behaviour problems over such a period of time, and to such a
marked degree, and of such a nature, as to adversely affect educational performance, and that may be
accompanied by one or more of the following:

e an inability to build or to maintain interpersonal relationships

e excessive fears or anxieties

e atendency to compulsive reaction

e an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any

combination thereof

IDENTIFICATION CRITERIA: Behaviour

An ldentification, Placement and Review Committee SHALL REQUIRE the following information when
considering a student with a behaviour exceptionality:

e an educational assessment

e anindividual assessment conducted by a psychologist, psychiatrist or other qualified personnel

The assessment results would indicate either a social or emotional problem, which is a deterrent to learning.

The Committee MAY require any of the following:

e a health history presented by the Public Health Nurse or qualified medical practitioner
e an intellectual assessment as determined on a recognized intelligence test



OBSERVABLE CHARACTERISTICS

None of these characteristics, by themselves, indicate emotional disturbance or social maladjustment, so
one should look for clusters of behaviour which occur more frequently than in most people of the same
mental age.

EMOTIONAL DISTRUBANCE (internalizing disorders)

Nervous disorders characterized by:

o low self-esteem, self-deprecating remarks, withdrawn, uncommunicative, aloof, anxious, excessively
nervous and depressed, inattentive, distractible, restless, helpless/hopeless attitude, unhappy, tearful,
chronic absence, academic underachievement, phobias, obsessions

e withdrawn into fantasy, a daydreamer

o fears failure and criticism, may become a perfectionist

e exhibits nervous reactions such as nail biting, thumb or finger sucking, stuttering, extreme restlessness,
muscle twitching, hair twisting

e irrational or silly maneuvers

e seems to be unhappier than most, easily depressed

un-socialized aggression, defiance of all authority figures and of peers, striking, fighting, abusive

language, anger, temper tantrums

jealous or over competitive

absent from school frequently or dislikes school intensely

absent from school frequently for physical symptoms (often girls)

preoccupation with death

frequent trouble with the law

marked change of usual behaviour

SOCIAL MALADJUSTMENT (externalizing disorders)

Habit disorders characterized by:
e tiredness, poor appetite, poor hygiene, stammers, habits and mannerisms such as nail biting or
twitching, soiling

Behaviour disorders characterized by:
o attention-seeking, insecurity in or negative peer relationships, acting out in aggressive and sometimes
violent behaviour, destruction or clothing and property

Antisocial/attentionnel-impulsive disorders:
e works in an impulsive and uncritical manner
e is inattentive, indifferent, apparently lazy




COMMUNICATION: Autism

MINISTRY DEFINITION

A severe learning disorder that is characterized by:
a. disturbance in:
» rate of educational development
= ability to relate to the environment
=  mobility
= perception, speech and language
b. lack of representational-symbolic behaviour that precedes language

IDENTIFICATION CRITERIA: Autism

An |dentification, Placement and Review Committee SHALL REQUIRE the following date or information
when considering a student with a communication exceptionality due to autism:
e a behavioural assessment which reveals an indifference about social attachment and a profound
withdrawal from contact with people
and/or
e a developmental assessment which reveals an indifference about social attachment and a
profound withdrawal from contact with people
o a letter from a legally qualified medical practitioner, which identifies the child as autistic. The
severity of the autism must be given.

The Committee MAY require the following:
e a health history provided by the public health nurse or a child development worker or a legally
qualified medical practitioner.

AUTISM

Autism is a pattern of behaviour which manifests itself during the first three (3) years of life and is
characterized by severe withdrawal from social interaction, delay in language development, obsession
with sameness, negligible responses to external stimuli and in most cases, requires lifelong planning.

Pupils demonstrate severe disturbances in the rate of development often characterized by profound
withdrawal from contact with people, including parents; the inability to relate to the environment; and
an obsessive desire for the preservation of sameness stereotyped by ritualistic behaviour; and poor
language development.



OBSERVABLE CHARACTERISTICS: Autism

QUALITATIVE IMPAIRMENTS IN VERBAL/NON-VERBAL COMMUNICATION

mute

no urge to communicate

no pointing

lack of non-verbal communication
no gestures

no babble

unusual intonation

use of speech without meaning or communication

little/no conversation, “small talk”

echolalia (parrot-like repetition of sounds/words without any understanding of the meaning)
idiosyncratic use of speech (nonsense words and phrases)

QUALITATIVE IMPAIRMENTS IN RECIPROCAL SOCIAL INTERACTON

unusual social overtures
disinhibited

lack of affectionate behaviour
lack of comfort seeking

lack of awareness of others

lack of social play

lack of stranger anxiety
inappropriate responses to others

no friendships
little interest in peers

REPETITIVE, STEREOTYPIC INTERESTS

preoccupation with parts of objects/toys
unusual sensory interests

unusual sensory reactions

fixations

attachments to unusual objects
rituals

resistance to change
circumscribed

lack of sharing of pleasure/enjoyment



COMMUNICATION: Deaf and Hard of Hearing

MINISTRY DEFINITION

An impairment characterized by deficits in language and speech development because of a
diminished or non-existent auditory response to sound.

HARD OF HEARING

Deaf people are those who do not have any hearing ability. Hard of Hearing or Hearing Impaired people
are those who have a hearing problem but who can hear to varying extents.

IDENTIFICATION CRITERIA: Deaf and Hard of Hearing

The Identification, Placement and Review Committee SHALL REQUIRE the following data or
information when considering a student with a communication exceptionality due to deafness or
impaired hearing:
e an audio logical report documenting a moderate to severe hearing loss (pure tone averages),
in conjunction with
¢ an audio logical report, which indicates that the configuration of the hearing loss impinges on
the student’s ability to hear speech and to acquire language.

The Committee MAY require the following:

e an educational assessment
e a health history from the public health nurse or legally qualified medical practitioner



OBSERVABLE CHARACTERISTICS: Deaf and Hard of Hearing

HEARING AND COMPREHENSION OF SPEECH

e general indifference to sounds

e lack of response to spoken words if visual
contact is not made

e “hears” better when watching the
speaker’s face

VOCALIZATION AND SOUND PRODUCTION

monotonic quality

volume control difficulty
lessened laughter

vocal play for vibratory sensation

sensation

head movements, foot stomping for

often asks the speaker to repeat words or
sentences

recognition of some sound frequencies
and not others

yelling, screeching to express pleasure

fails to articulate correctly certain speech
sounds or omits certain consonant sounds
fails to discriminate between words with
similar vowels but different consonants

VISUAL ATTENTION AND RECIPROCAL COMPREHENSION

o extreme visual vigilance and attentiveness

e alertness to gesture and movement

e inappropriate response to questions

SCHOOL BEHAVIOUR

e may be functioning below potential ability

SOCIAL RAPPORT AND ADAPTATIONS

o tardy and difficult rapport in vocal nursery
games

e constant alertness
o fear of new situations and people

GENERAL BEHAVIOUR

o easily frustrated to tears or tantrums
o irritability at not making self-understood
e explosions due to self-vexation

fails to respond when casually spoken to

seeks visual cues

daydreams excessively ignores or
confuses directions

inquiring, confused facial expression
puzzled and unhappy episode

forced humour

very sensitive
avoidance of new situations and people



reluctant to express needs and difficulties
associated with hearing loss
serious and intent but may appear angry

HEALTH

frequent earaches, running ears, colds
upper respiratory infections like sinusitis
and tonsillitis

allergies similar to hay fever

frequent headaches
eyestrain

tire rapidly

drained emotionally

have developed quite significant coping
skills



COMMUNICATION: Language Impairment

MINISTRY DEFINITION

A learning disorder characterized by an impairment in comprehension and/or use of verbal
communication or the written or other symbol system of communication, which may be associated with
neurological, psychological, physical, or sensory factors, and which may:

a. involve one or more of the form, content, and function of language in communication
b. include one or more the following:
¢ language delay
o dysfluency
¢ voice and articulation development, which may or may not be organically or functionally based

IDENTIFICATION CRITERIA: Langquage Impairment

An Ildentification, Placement and Review Committee SHALL REQUIRE the following information when
considering a student with a communication exceptionality due to language impairment:

e an educational assessment

e alanguage assessment from qualified personnel which indicates that the student has weakness
in syntactical skills and/or written expression which interfere with the student’s communication and
the ability to be understood

The Committee MAY require the following:

a health history provided by the public health nurse or legally qualified medical practitioner

OBSERVABLE CHARACTERISTICS: Language Impairment

FORM

omit word endings grammar forms at the age most other
children do

do not develop forms such as plurals, past

tense verbs, complex verb forms, or other

CONTENT

e use vocabulary typical of a younger child
substitute one word for another word with
a similar meaning, or for a word that
sounds familiar




e time (when, first, before, later)
¢ have difficulty understanding or using e quality (big, hot, pretty)
concept words that describe: e quantity (more, some, none, one, two)
e position (in, at, under)
FUNCTION OR USE

e relies on non-verbal or limited means of
communicating
e do not take turns in a conversation

e let adults do most of the talking
e in conversations, usually only answer
questions




COMMUNICATION: Speech Impairment

MINISTRY DEFINITION

A disorder in language formulation that may be associated with neurological, psychological, physical, or
sensory factors; that involves perceptual motor aspects of transmitting oral messages; and that may be
characterized by impairment in articulation, rhythm, and stress.

IDENTIFICATION CRITERIA: Speech Impairment

An Identification, Placement and Review Committee SHALL REQUIRE the following information when
considering a student with a communication exceptionality due to speech impairment:
e an educational assessment
e an assessment by a qualified speech-language pathologist which indicates a moderate to severe
articulation, voice or fluency delay or disorder which impedes the child’s intelligibility

The Committee MAY require the following:

. a health history provided by the public health nurse or legally qualified medical practitioner
SPEECH DISORDERS

Speech disorders include:

Articulation Disorders include distortions, omissions, and substitutions of speech sounds, which the child
should be able to produce for his/her age.

Voice Disorders are characterized by one or more of the following “stuttering”-type behaviours: repetitions
of syllables, words, or phrases; prolongations of sounds; and “blocks” of struggle and tension.

ARTICULATION MILESTONES

The following list represents the average age at which specific sounds are acquired:

3years p,b,m,n, h,w
4yearsd, k,g,f, y

5 years t

6 years |

7 years sh, ch, j, r

8 years s, z, v, th

Typically, a child would not be seen for speech therapy unless he/she could not produce those sounds
expected for his/her age, i.e. a seven year old who cannot produce “f” and “I". However, the child who is
difficult to understand due to multiple articulation errors on sounds not expected for his/her age or the
deletion of sounds would also be a candidate for speech therapy, i.e. a five year old who cannot produce
“r, I, “sh”, “ch”, “j”, and “th”.
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COMMUNICATION: Learning Disability

MINISTRY DEFINITION

Learning Disability: One of a number of neurodevelopmental disorders that persistently
and significantly has an impact on the ability to learn and use academic and other skills
and that:

o  affects the ability to perceive or process verbal or non-verbal information in an effective
and accurate manner in students who have assessed intellectual abilities that are at least
in the average range;

e results in (a) academic underachievement that is inconsistent with the intellectual abilities
of the student (which are at least in the average range), and/or (b) academic achievement
that can be maintained by the student only with extremely high levels of effort and/or
with additional support;

o results in difficulties in the development and use of skills in one or more of the following
areas: reading, writing, mathematics, and work habits and learning skills;

e may typically be associated with difficulties in one or more cognitive processes, such
as phonological processing; memory and attention; processing speed; perceptualmotor
processing; visual-spatial processing; executive functions (e.g., self-regulation of
behaviour and emotions, planning, organizing of thoughts and activities, prioritizing,
decision making);

e may be associated with difficulties in social interaction (e.g., difficulty in understanding
social norms or the point of view of others); with various other conditions or disorders,
diagnosed or undiagnosed; or with other exceptionalities;

e isnot the result of a lack of acuity in hearing and/or vision that has not been corrected;
intellectual disabilities; socio-economic factors; cultural differences; lack of proficiency
in the language of instruction; lack of motivation or effort; gaps in school attendance or
inadequate opportunity to benefit from instruction.

LEARNING DISABILITY

A learning-disabled student displays a marked difference between ability level and performance level. The
student possesses average ability or above but also exhibits weakness in one or more modes of learning.

The learning disabled student will demonstrate weakness in perceptual or processing skills that manifest
themselves in one or more of the following areas: reading, writing, listening, speaking, computation, or
math reasoning.




IDENTIFICATION CRITERIA: _Learning Disability

The Identification, Placement and Review Committee SHALL REQUIRE the following data and information
when considering a student with a communication exceptionality due to a learning disability:

o A diagnosis of a Learning Disability by a member of the College of Psychologists
Or all of the following

e an educational assessment

¢ an intellectual assessment which indicates that the student has average or above average
intellectual potential as determined by a recognized intelligence test

e a statement in a report indicating a process deficit or disorder that appears to affect the
student’s ability to learn

¢ anindication of a significant discrepancy between expected and actual academic achievement
that is not a result of chronic absenteeism and/or a lack of effort

e a detailed health assessment (hearing, vision, physical and perhaps neurological) from
qualified personnel

The Committee MAY require:

. a speech language assessment
o a health history provided by a public health nurse or legally qualified medical practitioner




OBSERVABLE CHARACTERISTICS: Learning Disability

ACADEMIC

gaps in skills apparent

achievement low in some areas, high in
others

erratic memory

weak memory skills

forgetful

easily overloaded with info presented at a
regular pace

unable to retain facts and tables
communicates well orally

difficulty with sequence

difficulty decoding and comprehending

SOCIAL

socially immature

awkward social habits

needs to be taught social skills
very literal

BEHAVIOUR

hyperactive

distractible

inconsistent behaviour

can exhibit destructive, aggressive
behaviour

efficient with avoidance strategies

reversing letters, numbers

leaves out words when reading or writing
extreme difficulty learning to spell

spells with no seeming order or rule
nearly illiterate in writing assignments
sloppy writing

poor pencil position

mirror writing

right/left confusion

prefers print to cursive writing
preservation with some tasks

inability to follow instructions
low frustration level
low self-esteem

appears lazy

says ‘I can’t do this” or “I’'m stupid
reluctant to try new things
overreacts

highly disorganiz



INTELLECTUAL: Giftedness

MINISTRY DEFINITION

An unusually advanced degree of general intellectual ability that requires differentiated learning
experiences of a depth and breadth beyond those normally provided in the regular school program to

satisfy the level of educational potential indicated.

GIFTEDNESS

Gifted children’s intellectual needs differ from their chronological peers to such a degree that they require
individualized academic and affective programming. Giftedness may also be found in combination with
other exceptionalities.

IDENTIFICATION CRITERIA: _ Giftedness

The Identification, Placement and Review Committee SHALL REQUIRE the following data and
information when considering as student with an intellectual exceptionality due to giftedness:

e an educational assessment
e an intellectual assessment with a full scale score measurement in the very superior range on a
specified age appropriate intelligence test

OBSERVABLE CHARACTERISTICS: Giftedness

ACADEMIC ABILITY

e high rate of success in subjects of interest e acquires knowledge quickly
e pursue certain areas with vigor e widely read in special areas
e good memory e very task oriented
e comprehends well
INTELLECTUAL
e observant e has a large vocabulary compared to others
e gets excited about new ideas of same age
e inquisitive o thinks abstractly
e learns rapidly, easily e enjoys hypothesizing
e independent learner e intense
LEADERSHIP
o likes structure e shows good judgment, common sense

o self-confident
e may be well-accepted by peers e responsible




articulate, verbally fluent

CREATIVE

independent thinker
expressive (oral or written)
keen sense of humour

is resourceful

VISUAL/PERFORMING ARTS

ability for expressing feelings, thoughts
and moods through art, dance, drama or
music

good coordination

GIFTED UNDERACHIEVEMENT

barely passes or does not pass tests
fluctuating performance levels
performance drops when presented with
repetitive material

foresees the consequences of things

doesn’t mind being different
is original, unconventional, imaginative

exhibits creativity, imagination
observant

likes to produce original products
flexible

lack of self-motivation

not interested in peers

doesn’t have social graces

very sensitive to perceived attitudes



INTELLECTUAL: Mild Intellectual Disability

MINISTRY DEFINITION

A severe learning disorder characterized by:

a)
b)

c)

an ability to profit from a special education program for the mildly intellectually disabled because
of slow intellectual development;

an ability to profit from a special education program that is designed to accommodate slow
intellectual development;

a limited potential for academic learning, independent social adjustment, and economic self-
support.

IDENTIFICATION CRITERIA: Mild Intellectual Disability

The Ildentification, Placement and Review Committee SHALL REQUIRE the following information or
data when considering a student with an intellectual exceptionality due to a mild intellectual disability:

an educational assessment that indicates that the student is achieving significantly below
grade/age level for his/her chronological age and /or

an adaptive behaviour assessment indicating serious delays or deficits in social maturity and
adaptive behaviour

an intellectual assessment by a psychologist, which indicates a full scale potential in the
borderline to moderately mentally deficit range. (IQ 70-55)

The Committee MAY also require the following:

a health history provided by the public health nurse or a legally qualified medical doctor
a recent health assessment

a social history or development history report from a public health nurse or Developmental Services

Worker




INTELLECTUAL: Developmental Disability

MINISTRY DEFINITION

A learning disorder characterized by:

a) an ability to profit educationally within a regular class with the aid of considerable curriculum
modification and supportive service;

b) an inability to profit educationally within a regular class because of slow intellectual
development;

c) a potential for academic learning, independent social adjustment, and economic self-support.

IDENTIFICATION CRITERIA: Developmental Disability

The Identification, Placement and Review Committee SHALL REQUIRE the following information
or data when considering a student with an intellectual exceptionality due to a developmental
disability:

. a developmental assessment by a Developmental Services Worker

. an adaptive behaviour assessment indicating serious delays or deficits in social maturity and
adaptive behaviour

. an intellectual assessment completed by a psychologist which indicates a full scale potential
no higher than the moderately deficient range of ability (IQ Range 55 and below)




OBSERVABLE CHARACTERISTICS: Developmental Disability

FOR THE MORE ABLE STUDENT

learn through experience

slower rate of learning

learn less than average students

apply processes of imitation, reasoning,
generalization

acquire concepts and develop value
systems consistent with social living to the
degree possible

could experience over aggressiveness,
self-devaluation, short attention span, poor
memory, delayed language development,
low tolerance for frustration

FOR THE LESS ABLE STUDENT

capable of kindergarten through third
grade achievement

typically not able to read or write
inability to solve day-to-day problems
poor physical health

slow in acquisition of motor and language
skills

weakness in retention, reaction time,
creativity, transfer of learning

below average intellectual functioning
can conform to social customs

function at %z to % rate of speed of normal
children

can achieve 2-6 grade level of academic
achievement

culturally disadvantaged

often avoided by peers

deviations in personality, behaviour,
emotional reactions

ineptness in self-help skills

capable of unskilled occupations with
supervision



PHYSICAL: Physical Disability

MINISTRY DEFINITION

A condition of such severe physical limitation or deficiency as to require special assistance in
learning situations to provide the opportunity for educational achievement equivalent to that of
pupils without exceptionalities who are of the same age or developmental level.

IDENTIFICATION CRITERIA: Physical Disability

The Identification, Placement and Review Committee SHALL REQUIRE the following data or
information for a student being considered as having a physical exceptionality due to orthopedic
and/or physical handicap:

e a letter from a legally qualified medical practitioner or medical agency stating the nature and
severity of the student’s physical handicap and the necessity for special needs or programming

The Committee MAY require the following:

. a recent health assessment conducted by a legally qualified medical examiner
. a health history provided by the public health nurse or a legally qualified medical practitioner



PHYSICAL: Blind and Low Vision

MINISTRY DEFINITION

A condition of partial or total impairment of sight or vision that even with correction affects educational
performance adversely.

BLIND AND LOW VISION

Visual impairment refers to the loss of part of or all of useful vision, which after correction adversely affects
educational performance. Blindness is designated by an uncorrected visual acuity of 20/200 or less (about
10% or less of average vision). Low vision is designated by an uncorrected visual acuity of 20/70 or less
(about 25% or less of average vision).

IDENTIFICATION CRITERIA: Blind and Low Vision

The Identification, Placement and Review Committee SHALL REQUIRE the following information or
data for a student being considered as having a physical exceptionality due to visual impairment:

A report from a qualified ophthalmologist indicating one of the following:
e for low vision, a visual acuity of 20/70 or less
e for legal blindness, a visual acuity of 20/200 or less
e afunctional visual loss equated with either low vision or blindness

Which, after correction, adversely affects educational performance

The Committee MAY require the following:
. a health history provided by the public health nurse or a legally qualified medical practitioner

OBSERVABLE CHARACTERISTICS: Blind and Low Vision

complain of aches or pains in the eyes
tired eyes

prolonged reading of print material is
difficult

excessive headaches

dizziness or nausea after close work
squinting, blinking, facial distortion
rubbing of eyes

tilt head to see

realign total body posture to see
changing distance from reading material
hold reading material very close or very far
away

constant loss of place in sentence or page
problems with spacing in written work
stumble over objects on floor or ground
need large print material to be able to read
be a Braille user

may follow a pattern in missing or
misreading parts of words



MULTIPLE: More Than One Exceptionality

MINISTRY DEFINITION

A combination of learning or other disorders, impairments, or physical disabilities that is of such a nature as
to require, for educational achievement, the services of one or more teachers holding qualifications in special
education and the provision of support services appropriate for the disorders, impairments or disabilities.

IDENTIFICATION CRITERIA: Multiple

The Identification, Placement and Review Committee SHALL REQUIRE compulsory data or information that
is listed in this document for each exceptionality considered. In order to be identified as a multi-handicapped
student, it is expected that documentation be provided in TWO OR MORE areas of exceptionality.

The specific exceptionalities being designated shall be clearly noted in writing on all appropriate
documentation/lists.




Appendix E
Provincial School Contacts

Teachers may obtain additional information from the Resource Services Departments of the Provincial
Schools and the groups listed below.

Provincial Schools Branch,
Ministry of Education:

Provincial Schools Branch
255 Ontario Street South
Milton, Ontario

L9T 2M5

Tel.: (905) 878-2851

Fax : (905) 878-5405

Schools for the Deaf:

The Ernest C. Drury School
for the Deaf

255 Ontario Street South
Milton, Ontario

L9T 2M5

Tel.: (905) 878-2851

Fax: (905) 878-1354

The Robarts School for the Deaf
1090 Highbury Avenue

London, Ontario

N5Y 4V9

Tel.: (519) 453-4400

Fax: (519) 453-7943

The Sir James Whitney School
for the Deaf

350 Dundas Street West
Belleville, Ontario

K8P I1B2

Tel.: (613) 967-2823

Fax: (613) 967-2857

School for the Blind and Deaf-Blind:

W. Ross Macdonald School
350 Brant Avenue
Brantford, Ontario

N3T 3J9

Tel.: (519) 759-0730

Fax: (519) 759-4741



School for the Deaf, Blind,
and Deaf-Blind:

Centre Jules-Léger
281 rue Lanark
Ottawa, Ontario
Tel.: (613) 761-9300
Fax: (613) 761-9301

Provincial Demonstration Schools:

The Ministry of Education provides the services
of four provincial Demonstration Schools for
Ontario children with severe learning disabilities.
These schools are the following:

Amethyst School

1090 Highbury Avenue
London, Ontario

N5Y 4V9

Tel.: (519) 453-4408
Fax: (519) 453-2160

Centre Jules-Léger

281 rue Lanark

Ottawa, Ontario

K1Z 6R8

Tel.: (613) 761-9300

Fax: (613) 761-9301

TTY: (613) 761-9302 and 761-9304

Sagonaska School

350 Dundas Street West
Belleville, Ontario

K8P 1B2

Tel.: (613) 967-2830
Fax: (613) 967-2482

Trillium School

347 Ontario Street South
Milton, Ontario L9T 3X9
Tel.: (905) 878-8428
Fax: (905) 878-7540



Appendix F

Superior-Greenstone District School Board

2018/2019 Special Education Advisory Committee (SEAC) Contact List

as of April, 2018

Voting Members

Jessica Audia, Superior Greenstone Association for
Community Living Representative

P.O. Box 970 — Geraldton, ON POT 1MO

Work: 807-854-0924 Fax: 807-854-1047
Email: jessica.audia@bellnet.ca

Allison Pelletier, Trustee (Alternate)

917 2n Street East — Geraldton ON, POT 1MO
Home: 807-854-6807

Email: apelletier@sgdsb.on.ca

Stanley Sabourin, Trustee
Email: ssabourin@sgdsb.on.ca

Brandy Brake Weldon, Dilico

112 4th St, Nipigon, ON POT 2J0

Work: 807-887-2514

Email: BrandyBrakeWeldon@dilico.com

Sharon Groenveld, Superior Greenstone Assaociation for
Community Living Representative (Alternate)

P.O. Box 970 — Geraldton, ON POT 1MO

Work: 807-854-0924 Fax: 807-854-1047
Email: sharon.groeneveld@bellnet.ca

Shannon Cormier, North of Superior Counseling Programs
P.O. Box 670 — Nipigon, ON POT 2J0

Work: 807-887-2632 ext. 2105 Fax: 807-887-2764
Email: shannon.cormier@nosp.on.ca

Margaret Mcintyre, Trustee (Alternate)

8 Graham Cresent — Marathon, ON POT 2EO0
Home: 807-229-2428

Email: mmcintyre@sgdsb.on.ca

Theresa Nelson, Greenstone Social Services Office
P.O. Box 1537 — Geraldton, ON POT 1MO

Work: 807-854-0636, ext: 31 Fax: 807-854-1459
Email: theresa.nelson@greenstone.ca

Mark Mannisto, Trustee
Geraldton, ON POT 1MO

Home: 807-854-

Email: mmannisto@sgdsb.on.ca

Neil Sheach, NOSP
Geraldton POT 1MO
Work: 807-887-2632
Email: Neil.Sheach@nosp.on.ca

Resource Members

David Tamblyn, Director of Education
P.O. Bag ‘A’ — Marathon, ON POT 2EO
Work: 807-229-0436, ext 232 Fax: 807-229-1471

Email: dtamblyn@sgdsb.on.ca

Will Goodman, Principal/Special Education Lead
175 Dorion Loop Road, Dorion, ON POT 1KO
Work: 807-886-2253  Fax: 807-229-1471

Email: wgoodman@sgdsb.on.ca

Pinky McRae, Board Chair (Ex-Official)
P.O. Box 1797 — Marathon, ON POT 2EOQ
Home: 807-229-3417

Email: pmcrae@sgdsb.on.ca

George Drazenovich, Mental Health Lead
Work: 807-228-0196

Email: gdrazendovich@sgdsb.on.ca

Melissa Bianco, Positive Behaviour Support Consultant
Work: 807-889-1327
Email: mebianco@sgdsb.on.ca

Hillary Freeburn, LD Assessment Coordinator
Work: 807-632-1961
Email: hfreeburn@sgdsb.on.ca

Nina Baker, Mental Health Nurse
Email: ninac.baker@nw.ccac-ont.ca

Meetings are held on the second Tuesday of every month unless adverse weather or technical difficulties exist. Most meetings are held by

electronic means because of distance.
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Appendix G

SPECIAL EDUCATION STAFF

Elementary Panel

Special Education Staff

FTEs

Staff Qualifications

1.

Teachers of students with exceptionalities

1.1 Teachers for indirect and resource program

support and 1 (.5) Teachers of the Blind

9.9

University Degree, Bachelor of Education and
Special Education Part |, Il, or Specialist.

1.2 Teachers for self-contained classes

Other special education teachers

2.1 ltinerant teachers

2.2 Teacher diagnosticians

2.3 Coordinators

Masters Degree, Bachelor of Education and
Special Education Qualifications, PQP, SOQP

2.4 Consultants

ol »n |o|o

3.Educational assistants and Child and Youth

Workers

3.1 Educational assistants

EAs are
not yet
approved

Preferably a two-year College diploma in
Teacher Aide, Early Childhood Education,
Developmental Service Worker, or Child and
Youth Worker

3.2 Child and Youth Workers

2

4. Other professional resource staff

4.1 Psychologists

4.2 Psychometrists

4.3 Psychiatrists

4.4 Speech-language pathologists

4.5 Audiologists

4.6 Occupational therapists

4.7 Physiotherapists

4.8 Social workers

O|0O|0O|O0O|O|O|O|O

4.9 Behaviour Expertise Consultant

4.10 Subtotal

=
Ol

5. Paraprofessional resource staff

5.1 Orientation and mobility personnel

5.2 Oral interpreters (for deaf students)

5.3 Sign interpreters (for deaf students)

5.4 Transcribers (for blind students)

5.5 Interveners (for deaf-blind students)

5.6 Auditory-verbal therapists

5.7 Subtotal

O|0O|0O|O0O|O|O|O




SPECIAL EDUCATION STAFF

Secondary Panel

Special Education Staff FTEs Staff Qualifications
1. Teachers of students with exceptionalities
- University Degree, Bachelor of Education
1.1 Teachers for indirect and resource support | 50 and Special Education Part |, Il, or
program PPt
Specialist.
1.2 Teachers for self-contained classes 0
2. Other special education teachers
2.1 ltinerant teachers 0
2.2 Teacher diagnosticians 0
University Degree, Bachelor of Education,
23 Coordinators 5 Masters of Education and Special
’ ' Education Qualifications for Administrators,
PQP, SOQP
2.4 Consultants 0
3.Educational assistants and Child and Youth
Workers
Preferably two-year College diploma in
31 Educational assistants EAs are not Teacher Aide, Early Childhood Education,
: yet approved Developmental Service Worker, or Child
and Youth Worker
3.2 Child and Youth Workers 1
4. Other professional resource staff
4.1 Psychologists 0
4.2 Psychometrists 0
4.3 Psychiatrists 0
4.4 Speech-language pathologists 0
4.5 Audiologists 0
4.6 Occupational therapists 0
4.7 Physiotherapists 0
4.8 Social workers 0
4.9 Behaviour Expertise Consultant 5

4.10 Subtotal

5. Paraprofessional resource staff

5.1 Orientation and mobility personnel

5.2 Oral interpreters (for deaf students)

5.3 Sign interpreters (for deaf students)

5.4 Transcribers (for blind students)

5.5 Interveners (for deaf-blind students)

5.6 Auditory-verbal therapists

5.7 Subtotal

O|0O|0O|O0O|O|O|O




H. Policy 517
SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD

Section SCHOOLS AND STUDENTS
Policy Name EARLY IDENTIFICATION 517
Board Approved: October 27, 2015 Reviewed: October 5, 2015
February 17, 2010 October 26, 2009 Review By: December 2020
August 10, 2002 April 2004
POLICY

It is the policy of the Superior-Greenstone District School Board that the Early Identification
procedure will occur in each elementary school. As required by Policy/Program Memorandum
No. 11, Early Identification of Children’s Learning Needs, School Boards must define
“procedures to identify levels of development, learning abilities, and needs” and must “ensure
that educational programs are designed to accommodate these needs and to facilitate each
child’s growth and development. “These procedures are a part of a continuous assessment and
program planning process which should be initiated when a child is first enrolled in school or no
later than the beginning of a program of studies immediately following Kindergarten and should
continue throughout a child's school life”.

The Early Identification procedures are done by the Kindergarten educators to assist them in
assessing the child’s learning needs in order that appropriate programming may take place.
Special Education Resource Personnel may assist in ensuring that any necessary referrals for
additional support are completed.

PROCEDURES
1.0 Early Identification Procedures Shall Include the Following

1.1 Confidential information in the form of a health and/or social history to be filed in the
Ontario Student Record, in keeping with the Ontario Government Statutes and
Regulations and Superior-Greenstone District School Board procedures.

1.2 Each Kindergarten educator will complete the appropriate checklist(s)/
screen(s)/assessment(s) for each student following registration and continuing throughout
the school year in keeping with Superior-Greenstone District School Board procedures.

1.3 Opportunities for information sharing between parent(s) and educators must be made
available. Samples of student work will be used to communicate with the parent(s) during
the year and with the next year’s teacher.

1.4 Samples of student work will be given to the parent(s) at the end of the school year.

1.5 To streamline the transition process for children with special education needs as they
enter school and provide the school system with appropriate time to have the necessary



supports in place for the child, schools will follow the procedures outlined in the Thunder
Bay & District Transition for Children with Special Education Needs document.

2.0 Time Line

Action Involved Timeline

. . . Principal, Kindergarten January/
NIETEETIER ROGENEHET Teacher/Educator Team February
Communication of
[T E e Principal, Kindergarten February/

. Teacher/Educator Team June
Principal

re: Transition to Kindergarten

Communication and Planning:

Children with Special Needs FTE[PEL | NITe i

Teacher/Educator March

re: Kindergarten Intake Procedures UsaElE Eren S pnetze

i : L Principal/ Kindergarten February/
Transition to Kindergarten Activities Teacher/Educator Team June
Completion of Initial Kindergarten Teacher/Educator March/
Screen(s)/Checklist(s)/Assessment(s) | Team June
Curriculum Night Principal/ Kindergarten Spring/

re: Kindergarten Programs Teacher/Educator Team Fall

Kindergarten Parent/Teacher
Interviews and Student Led
Conference

Kindergarten Teacher/Educator

Team & Parents Ongoing

3 Programs that Support Early Identification

Fair Start: Fair Start Screening provides information regarding a student's overall
development in the areas of Speech and Language Development, Fine and Gross Motor
Skills and Social Development and Self-help Skills.

Oral Language Assessment (OLA): OLA data provides insights into the level of oral English
structures a student can listen to with full understanding (receptive language).

Developmental Reading Assessment (DRA): DRA data determines a student’s reading level
and areas where they require additional support.

Assessing Math Concepts Formative Assessment: Assessing Math Concepts focuses on
important core concepts that must be in place if children are to understand and be successful
in mathematics.
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SUPERIOR-GREENSTONE DISTRICT SCHOOL BOARD
“Inspiring our students to succeed and make a difference”

Report No: 32
Date: June 25, 2018
TO: Chair and Members of the
Superior-Greenstone District School Board

FROM: David Tamblyn, Director of Education
SUBJECT: Director’'s Monthly Report — June 25, 2018

STRATEGIC
PRIORITY: Student Achievement, Building Relationships, Stewardship of Resources

1. Climate Change Action Project

In preparation for the Fall Student Climate
Summit a group of 11 educators met on June
12t via video conference. The half day PD
session facilitated by Ellen Field from
Learning for a Sustainable Future (LSF)
provided participants with a chance to
highlight the learning they are doing with
students, receive feedback from their peers
and explore next steps for learning.

Participants enjoyed connecting with
educators from across our district as well as

With funding from the TD Bank students from Lake Superior High
School created rain gardens at SPS, TBPS and LSHS

facilitaor Ellen Field and professor Paul
Berger from Lakehead University’s Faculty of Education.

As a result of this professional learning a few ideas were brought up by the group as potential
actionable items for next year:

o Reconvene an environmental committee and develop a list of actionable items for the School
Board to consider ie. Ban plastic water bottles from all SGDSB facilities, develop policies to
support the practice of reduce, reuse and recycle in all of our facilities.

e The Environmental group will promote environmental education across the curriculum

e Continue to work with Ellen Field from LSF and Paul Berger from Lakehead University to
support the integration of environmental education into the curriculum

¢ Include the voice of students on the committee

2. Authentic Inquiry Through an Indigenous Lens — Collaboration Between Early Years and
Indigenous Education

Over two days in early June, a group of Early Childhood Educators and Educators from grades K-3
plus two secondary educators met in Dorion to dig more deeply into inquiry and Indigenous
perspectives. As facilitators, Pamela Gibson from Learning For a Sustainable Future and Marlo
Sobush an Elementary Educator from Aroland First Nation gave us insight and inspiration as to the
learning potential of even our youngest learners. Time was spent experiencing the learning
opportunities that can be discovered in the natural elements that surround all SGDSB schools. By
creating learning opportunities for students through experiential, inquiry and land-based opportunities
we are able to integrate multiple areas of the curriculum into relevant, engaging platforms for students
to take ownership in their learning while becoming active citizens in their community; advocating for
sustainability. Multiple opportunities were provided for Educators to learn and experience Indigenous
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teachings such as drumming, smudging, circles, 7 Grandfather Teachings, Mother Earth, medicines
and nature. Everyone left the session feeling refreshed and recharged from the time spent learning
and reflecting outdoors and were eager to utilize their new approaches/perspectives as soon as they
returned to their students in the final weeks of school.

Elementary Leaders: Thinking and Learning Together

The June PD Day is an opportunity for school and system leaders to learn and to work together, as
educators spend the day engaging in evaluation and reporting. This year, the focus of our work
included sharing the learning that leaders engaged in around their personal leadership inquiries.
These yearly inquiries represent the Annual Growth Plans of our leaders, and involve the leaders in
developing a theory of action to support their leadership moves, and articulating the criteria for
success, based upon current research that they have been engaged in. On the PD Day, leaders
presented the synthesis of their learning, and identified the three most influential moves that have
impacted the positive learning culture in their schools. In addition to the sharing of the leadership
inquiries, we engaged in gaining consistency around our expectations for the Early Years and
discussed the goals for the Numeracy Plan for 2018-2019. The time spent together as leaders
discussing best practices is extremely valuable.

SGDSB Website Redesigned

The SGDSB Website is being redesigned to give it a fresh new look as well as make navigation more
user-friendly. The Directors office has headed up the project and Generator has been employed to
create a design, look and feel of the website. The redesigned website is in the final stages of being
remodeled. Scencia will then create the site pages and adding the content to finalize the creation of
the new site. The project began in February with Generator creating a Visual Identity guide for the
school board as well as enhancements to the board logo. The launch of the redesigned website will
coincide with the implementation of the 2018-2023 Strategic Plan and the installation of the Interim
Director.

Summary of Events

This is a very busy time of the year for all of the schools in SGDSB. Students
have been involved in a number of activities including canoe trips, school plays,
wilderness hikes, grade 8 trips and play days. The Director of Education has
been on the road travelling to communities throughout the district to take part in
several of these special events. On May 315t Mr. Tamblyn attended the OSSTF
awards dinner at Lake Superior High School. On June 14t he was in Schreiber
to lend students a hand in creating a Rain Garden before heading off to Red
Rock to take part in the graduation ceremony alongside the OPP Pipes and
Drums. On June 15" he was in Geraldton to take part in the high school
graduation ceremony and on June 19" he was the guest speaker at the
Manitouwadge High School Athletic Awards Banquet. On June 20" he was back
in Geraldton to take part in the Cultural Day activities and to meet with the newly
appointed principal. On June 27t he will join students at GOPS for a barbeque
and on the 28" he will attend graduation ceremonies in both Marathon and

Manitouwadge.

Director of Education, David
Tamblyn with retiring
Principal Al Luomala

Administrative Recommendation:

The report entitled, Director's Monthly Report — June 25, 2018 No. 32 is presented to the board for
information.

Respectfully submitted:
David Tamblyn
Director of Education
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